Praxis III Work Plan

At the beginning of each semester, Praxis III students and their faculty advisors complete a Learning Plan, which is a preliminary document outlining their intentions for the course.   However, as the semester progresses, it is important that students and their faculty advisors remain in conversation about the development of the course.  Students may experience changes in their fieldwork responsibilities or specific areas of academic interest, and as a result, it often is necessary to modify the original plan for the course.  This should be an ongoing learning process for both students and their faculty advisors.

The Praxis III Work Plan is designed to help students and their faculty advisors delineate their expectations for the course format, meetings, products, and assessment.   It should also serve as a guide for ongoing reflection on the cohesion of the fieldwork and classroom work into a meaningful Praxis III course.  Note that the Praxis Office does not collect or evaluate this Work Plan.

Section 1: Major course themes and goals 

Refer back to the Praxis III Learning Plan to complete this section.

General Description of the Course: 

Select 1-2 Areas of Concentration

 FORMCHECKBOX 
 Historical perspectives informing the fieldwork

 FORMCHECKBOX 
 Conceptual contexts for the fieldwork

 FORMCHECKBOX 
 Original research undertaken by the student in the field

 FORMCHECKBOX 
 A project-driven field-based experience in acting, setting priorities, and making decisions

 FORMCHECKBOX 
 Identification of a research question & plan with community partner, in preparation for thesis

 FORMCHECKBOX 
 Other:______________________________________________________________________

List 3 Learning Objectives of the Course:

1.      
2.      
3.      
Fieldwork Learning Objectives
1.      
2.      
3.      
Section 2: Ongoing course development and items for discussion

1. Agree on a meeting schedule.

· When will the student and faculty advisor meet?

· What will the typical meeting structure be?

· What will the typical meeting content be?

· What are the student and faculty advisor’s expectations of each other in these meetings?
2. Develop and refine the course reading list.

· What background information is necessary for the student to work effectively at her site?

· What foundational texts are important to achieving the course objectives?

· As the course and fieldwork take unexpected turns during the semester, how will the student and faculty advisor alter the list to incorporate additional relevant readings?
3. Determine the faculty advisor’s involvement with the student’s field site.

· What information does the faculty advisor need about the field site and the student’s responsibilities in order to advise the course?

· How will the faculty advisor obtain this information, and what is the student’s role in the process?

· Will the faculty advisor have direct contact with the field supervisor?  In what form and how often?
4. Create a rubric for assessing the student’s work.

· In determining a grade for the course, what components will the faculty advisor assess?  These may include the student’s effort in developing her learning plan, engagement with readings, accomplishments at the field site, reflection on fieldwork, academic outputs (see below), and others.

· How will each of these components be weighted?  
· How and when will the faculty advisor provide the student with feedback about her progress?
5. Conduct an informal midcourse assessment.

· Will the student complete a self-assessment or course assessment?  What will these consist of?

· Will the faculty advisor provide feedback?  In what form?

· Will the field supervisor provide feedback?  In what form?
6. Determine the academic outputs of the course.

· Which of the following will the student submit: journals, reflection papers, research papers, presentations, products created for the field site (e.g., brochure or manual), or other items?

· When will the student’s assignments be due?  (It may be helpful to set some due dates prior to the mid-course assessment, in order to make the assessment as useful as possible).

· Remember that final presentations are required of all students, as noted in the Learning Plan.
7. Co-plan the student’s final presentation.

· What are the most meaningful lessons that can be shared through the presentation?

· What format will best convey those lessons?

· What roles will the student and the faculty advisor have in planning and delivering the presentation?
Section 3: Quick checklist of course development topics and items for discussion

	Item
	Questions for consideration

	1. Agree on a meeting schedule.
	· When will the student and faculty advisor meet?

· What will the typical meeting structure be?

· What will the typical meeting content be?

· What are the student and faculty advisor’s expectations of each other in these meetings?

	2. Develop and refine the course reading list.
	· What background information is necessary for the student to work effectively at her site?

· What foundational texts are important to achieving the course objectives?

· As the course and fieldwork take unexpected turns during the semester, how will the student and faculty advisor alter the list to incorporate additional relevant readings?

	3. Determine the faculty advisor’s involvement with the student’s field site.
	· What information does the faculty advisor need about the field site and the student’s responsibilities in order to advise the course?

· How will the faculty advisor obtain this information, and what is the student’s role in the process?

· Will the faculty advisor have direct contact with the field supervisor?  In what form and how often?

	4. Create a rubric for assessing the student’s work.
	· In determining a grade for the course, what components will the faculty advisor assess?  Student’s effort in developing her learning plan, engagement with readings, accomplishments at the field site, reflection on fieldwork, academic outputs (see below), or others?

· How will each of these components be weighted?

· How and when will the faculty advisor provide the student with feedback about her progress?

	5. Conduct an informal midcourse assessment.
	· Will the student complete a self-assessment or course assessment?  What will these consist of?

· Will the faculty advisor provide feedback?  In what form?

· Will the field supervisor provide feedback?  In what form?

	6. Determine the academic outputs of the course.


	· Which of the following will the student submit: journals, reflection papers, research papers, presentations, products created for the field site (e.g., brochure or manual), or other items?

· When will the student’s assignments be due?

· Remember that final presentations are required of all students, as noted in the Learning Plan.

	7. Co-plan the student’s final presentation.
	· What are the most meaningful lessons that can be shared through the presentation?

· What format will best convey those lessons?

· What roles will the student and the faculty advisor have in planning and delivering the presentation?
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