EDUCATION 240

QUALITATIVE RESEARCH: THEORY, TEXTS, AND PRACTICES

Spring, 2003

Haverford College

Alice Lesnick

Classroom: Sharpless 410

Office Hours: Thursdays 11:00 a.m.-1:00 p.m. or by appointment

HC Office: Founders 27, x1320

BMC Office: Thomas 223, x5396

home phone: 215-233-1838

email: alesnick@haverford.edu or alice.lesnick@verizon.net
Praxis Program Coordinator: Nell Anderson
Office: Multicultural Center, 2nd floor at Bryn Mawr College
Mailing Address: Canwyll House West
Phone: 610 526-5031
Email: nanderso@brynmawr.edu


Course Overview

Qualitative research (also known as "interpretive" or "naturalistic" research) spans such approaches as ethnography, case study, narrative and oral history, and practitioner and action research.  It also often includes a quantitative dimension. While qualitative methodologies and traditions vary, they converge on the goal of understanding and representing the meanings that people give their experiences within the contexts of their lives.  In this respect, they draw centrally on the concept of culture and the view that people are culture-bearing and culture-changing.  Within this view, people’s actions are understood as contextually specific.  

This course -- designed for students of education and other social sciences -- examines the nature and practice of qualitative research. The purpose of the course is to prepare students as critical readers of qualitative research reports and as beginning writers of such research.  It also seeks to prepare students for experiential learning in course-related field experiences, and to appreciate such learning more broadly conceived.  Finally, through the study of practitioner research (including teacher research), the course will consider the role of research in professional life and development, as well as in educational reform.
As a class community, we will grapple with the challenges inherent in defining and enacting approaches to research that are humane, rigorous, and maturely self-critical -- approaches that respect diversity and contextual variability.  We will work together to try to get smarter about how, in Parker Palmer’s terms, ways of knowing are bound up with ways of living.  I hope we will examine hard questions about how, when, and whether qualitative research benefits people.

The praxis component of the course will offer students a sustained field experience (three hours per week from week 4 through week 15 of the course, with the exception of spring break) through which to explore research methods and issues.  During week 3 you will visit your placement for the first time in order to complete the placement agreement form.

The course is Writing Intensive.  Writing is conceived as both an essential course topic as well as an important channel for learning.  In a course focused on how field experience is re-presented, interpreted, and distorted through language, we will be particularly concerned with the composition and reception of written texts.

Course Policies

* Please talk with me at the beginning of the semester if you have a learning difference that calls for accommodation.tc \l1 "Course Policies
* This is a demanding course in several respects.  You must commit to absolutely faithful attendance at your field placement, as well as to consistent participation in the weekly seminars, reading and writing activities.   

* If you must miss a class meeting or be significantly late, please let me know ahead of time whenever possible, either by phone or e-mail.  

* Late work not covered by an extension I will grade down one third of a grade for each day (not class meeting) late.  

* You may revise written assignments for a new grade.  You must consult with me about a revision plan and due date. 

Assigned Texts (Available in the Haverford Book Store and on reserve at Magill Library)

A Course packet of selected articles presenting qualitative research and exploring issues in theory and methodology, available on Blackboard.
Emerson, Robert, Fretz, Rachel, & Shaw, Linda. (1995). Writing Ethnographic Fieldnotes. Chicago and London: University of Chicago Press.

Glesne, Corrine. (1999). Becoming qualitative researchers. New York: Addison Wesley Longman

Oakley, Ann. (2000). Experiments in knowing: Gender and method in the social sciences. New York: The New Press.

Recommended Reading and Web Resources 

tc \l1 "Recommended Reading and Web Resources
Book-Length Qualitative/Ethnographic Studies 

Abu-Lughod, Veiled Sentiments
DeVault, Feeding the Family

Fine, Framing Dropouts

Gallas, Sometimes I Can Be Anything

Gilligan, In a Different Voice

Heath, Ways with Words

Ladson-Billings, The Dreamkeepers

Lareau, Home Advantage

Leidner, Fast Food, Fast Talk: Service Work and the Routinization of Everyday Life
Maher & Tetrault, The Feminist Classroom

Powdermaker, Stranger and Friend

Taylor, Learning Denied

Taylor & Dorsey-Gaines, Growing Up Literate

Thorne, Gender Play
Willis, Learning to Labor

Wolcott, The Man in the Principal’s Office

Research Methods

Agar, The Professional Stranger
Anderson, et al., Studying Your Own School

Coghlan, & Brannick,  Doing Action Research in your Own Organization

Creswell, Qualitative Inquiry and Research Design

Eisner, The Enlightened Eye
tc \l4 "Eisner, The Enlightened EyeErickson, Qualitative Inquiry
Gitlin, Power and Method

Glassner & Hertz, Qualitative Sociology as Everyday Life

Jacobs, Qualitative Sociology

Lather, Getting Smart

Lightfoot & Davis, The Art and Science of Portraiture.

Lofland, Field Research
McTaggart, (ED.), Participatory Action Research: International Contexts and Consequences.
Merriam, Qualitative Reasearch and Case Study Applications in Education.
Silverman, Doing Qualitative Research.

________, Intepreting Qualitative Data.

Tolman & Miller, From Subjects to Subjectivities: A Handbook of Interpretive and Partcipatory Methods.

Weis & Fine, Speedbumps

Writing (Theory and Practice): 

Becker, Writing for the Social Sciences

Behar, Women Writing Culture

Clifford and Marcus, Writing Culture
Sanjek, Fieldnotes

Wolcott, Writing Up Qualitative Research.

Wolf, A Thrice Told Tale

Journals:

Qualitative Inquiry

Anthropology and Education Quarterly

Educational Researcher

Ethnography

Teachers College Record

Harvard Educational Review

TESOL Quarterly

Journal of Applied Linguistics

Reading Research Quarterly

Web Sites

http://www.ualberta.ca/~jrnorris/qual.html (QualPage -- resources for qualitative researchers):

(http://kerlins.net/bobbi/research/qualresearch/ (An individual’s site – good info)

http://www.nova.edu/ssss/QR/qualres.html (Lists many journals, including on-line journals, and other resources)

http://www.unm.edu/~jka/qualres.html (one professor’s site)

http://coombs.anu.edu.au/Biblio/biblio_fieldwork1.html (bibliographies)

Course Requirements and Assignments

tc \l3 "Course Requirements and Assignments
1) Field Placement Participation: Three hours of participant-observation per week beginning in week 4 (with a shorter orientation visit).

2) An ongoing field journal in which you regularly and systematically record and examine observations, interactions and questions emerging from your field placements.

3) Several short field and writing exercises designed to introduce you to issues in qualitative research.

4) Two placement research memos -- formal reports (5-7 pp.) in which you use course material as well as a growing understanding of your own biases to analyze data gathered through a range of approaches.  Specifics will be discussed in class.

5) A Group Critique Project (8-10 pp.) in which you will, first, as a group write a critique comparing two published research reports and, second, as an individual use this critique to write a reflection exploring 4-5 issues and problems of greatest concern to you as beginning researchers in your field placements.  The research reports will be on subjects of your choosing, within one of the following areas and its relation to schooling: play, resilience, identity, or constructions of authority.
6) A Research Portfolio.  In this portfolio, you will feature artifacts representing each of your research experiences, with a one-page reflective analysis accompanying each artifact and highlighting its significance to your learning.  You will also need to write an introductory letter to the reader discussing the development of your understanding of qualitative research (and making use of course readings with which to do so) and a conclusion in which, on the basis of the research and learning represented by the portfolio, you propose a future study.  This proposal (3-5 pp.) long, may focus on a research question from your placement experience or from our class as a research site. Specific guidelines will be discussed in class.

7) Self-Evaluation of your field placement and course participation/learning

8) Placement closure activity (if possible and appropriate)

9) Final thank-you note to placement coordinator/mentor

CLASS MEETINGS AND ASSIGNMENTS

WEEK 1

Class 1: 1/21

Introductions 

Orienting to the Course

What is research?  What is science?

What is participant observation?

What is culture?

Reading in Class: Marshall

Class 2: 1/23

Exploring Qualitative Research 

Reading Due:

Bohannan (handout)

Glesne, ch. 1

Oakley ch. 1

45 minutes searching the web on “qualitative research” or “naturalistic inquiry”

Writing Due:

An informal but thoughtful discussion of your interests, goals, and prior experiences pertaining to this course, and informed by today’s readings and web searching.  To be submitted not for a grade but to help me get to know you and create research/writing groups.

WEEK 2

Class 3: 1/28

Data Sharing and Discussion

Writing Due:

Field Notes and a short (2-3 pages, typed, double-spaced, 12 pt font) analysis of Field Exercise # 1.  For this exercise, choose an interactive scene on campus in which to carry out 2 15-minute observations.  Take notes during and directly after your observations using a split-page format (one side for description and one side for response/reactions).  In your analysis, discuss the insights and questions this experience prompts for you concerning yourself as an observer, the scene you are observing, and the skills of observation and note-taking you are trying to use.  Please respect the privacy and dignity of the people you observe.  Use pseudonyms for all people observed, and do not impose on them in any way.

Class 4: 1/30

Our Class as a Research Site

Reading Due:

Glesne, ch. 2, 3, 4 & 5

WEEK 3

Beginning/Orienting to Placements 

This week you will visit your placement to complete the praxis agreement form.

Class 5: 2/4

Data Sharing and Discussion

Writing Due:

Interview questions, field notes and a short (2-3 pages, typed, double-spaced, 12 pt font) analysis of Field Exercise # 2, including seeking feedback from your interviewee.  For this exercise, interview a classmate about his or her educational history concerning the meaning of research.  First, create 3-4 interview questions to help guide your interview (but remember to be open to where the conversation leads).  Second, conduct the interview (20-30 minutes) and take field notes during and directly after it using a split-page format.  Third, write an analysis in which you discuss the insights and questions this experience prompts for you concerning yourself as an interviewer, the meanings of research to the person you interviewed, and the skills of interviewing and note-taking you are trying to use.  Fourth, if possible, share a draft of your analysis with your partner and ask for his or her feedback on the ways in which you represented his or her words and perspectives.  Write a postscript in which you comment on this sharing process and any revisions it led you to make.  

Class 6: 2/6

Exploring Research Paradigms

Discussion

Reading Due:

Oakley, ch. 2 & 3; Holme (on Blackboard); Brennan, et al. (on Blackboard)

WEEK 4

Class 7: 2/11

Research Ethics in Class and Placements

Reading Due: Glesne, 6; Graue & Walsh, 4 (on Blackboard); 60 minutes’ web-searching, reading, and note-taking on professional codes of research ethics (You could begin with the American Psychological Association or the American Anthropological Association.)

Class 8: 2/13

Ethics, Continued

Reading Due: Graue & Walsh, 5 (on Blackboard)

Writing Due: Short Research Proposal (2-3 pages) on a study to be completed within our class, paying particular attention to ethical dimensions of proposed research.  Your proposal should include: guiding research question or questions; a brief consideration of the kind of searching you might do of the existing literatures on your topic; 1 paragraph stating the significance and purpose of the research; a listing of specific methods you might employ to conduct the research; and a discussion of the ethical dimensions of these methods, including consideration of who this research might benefit, address, and represent (or mis-represent).  You may write this proposal as a series of bulleted points, rather than as elegant prose.

WEEK 5

[This week you will begin your placement formally.]

Who are you becoming as a researcher? Issues of purpose, identity and technique

Class 9: 2/18

Reading Due: 

Emerson, et al, preface, ch 1, 2, & 5

Writing Due:

Placement Field Notes (split-page format)

Class 10: 2/20 

Reading Due:

Marasco; Alexander; Lutrell (on Blackboard)

WEEK 6 

Purpose, identity, and technique, continued

Class 11: 2/25 

Deyhle; Gallas; Zurita (on Blackboard)

Class 12: 2/27

Data Processing and Analysis

Reading Due:

Glesne, 7

Emerson, ch. 3 & 4

Writing Due: Field Journal 

WEEK 7

PLACEMENT RESEARCH MEMO # 1 DUE MONDAY 9 am

In this 5-7 page analysis, choose several specific passages from your field notes with which to raise questions and risk interpretations about what you are learning from your field work about 1) your placement context, and 2) your research process and yourself (and your biases) as a researcher.  Some framing questions to help guide your thinking include:

What are you learning about what people’s activities in the placement mean to them?

What recurs, either in your observations/interactions or in your ways of interpreting them?  

What so far has seemed uncharacteristic of your placement, and what might you learn from such discrepant cases?

Class 12: 3/4 

Whose Research? Purposes and Audiences for Research

Discussion

Reading Due: Fecho; Cook-Sather & Schultz; Judon, et al. (on Blackboard)  

Class 13: 3/6

Discussion

Reading Due:

Willingsky; Anfara, et. al.; Tillman (on Blackboard); 

WEEK 8

SPRING BREAK.  

WEEK 9

Where are we?  Midcourse reflections and questions

Class 14: 3/18

Reading Due: Oakley, Part 2 (chapters 4-7)

Class 15: 3/20 

Coding Workshop
Reading Due:

Emerson, ch. 6

Glesne, 7, 8

Writing Due:

Bring your Field Journal

WEEK 10

Class 16: 3/25

Writing Due:

Coding Exercise.  To complete this exercise, read your field notes several times.  Choose 2-3 visits’ notes with which to experiment with doing open coding, as described by Emerson, et al. in Chapter 6.   At the same time, consider what is missing from your field notes.  After you have created a series of open codes, complete a focused free-write on what broader categories and new questions might bubble up from the open coding process.

Class 17: 3/27 

Launch Group Critique Projects

Writing Due: On the Blackboard discussion forum entitled, Critique Project Ideas, please post a paragraph about your possible interest/focus for this project
WEEK 11

Class 18: 4/1 

Workshop on Group Critique Projects
Class 19: 4/3

Writing Due: 

Draft of group portion of Critique Project

WEEK 12

Project Presentations

Writing Due:

Group Portion of Critique Project

Class 20: 4/8

Discourse Analysis

Reading Due: Gee (Bb); Cazden, (Bb); Rex, et al.(Bb)

Class 21: 4/10

Discussion

Writing Due:

Individual portion of Critique Project

Bring Field Journal

WEEK 13

Using Machines: Transcribing and Videotaping (and computer-mediated data analysis?)

Class 22: 4/15
Reading Due: 

Erickson, (Blackboard)

Class 23: 4/17

Reading Due:

TBA

WEEK 14

Theory into Practice into Theory

Class 24: 4/22

Writing Due: 

PLACEMENT RESEARCH MEMO #2.

This 5-7 page analysis needs to focus on what you learned from carrying out discourse analysis on either an interview transcript or a segment of videotaped observation.  Specific guidelines will be distributed and discussed in class.  The transcript or video segment must accompany your paper.  If instead you would like to focus this paper on computer-mediated data analysis please see me.  (A text to start with could be Tesch, Qualitative Research: Analysis Types and Software Tools.)

Class 25: 4/24

Reading Due:

Oakley, Part 3

WEEK 15

Class 26: 4/29

Reading Due:

Oakley, part 4; Glesne, 9 & 10

Class 27: 5/1

Portfolio Writing Workshop

Course Reflections

Writing Due:

* Portfolio Preparation, including collection of and notes on research experiences and course readings and a 1 page summary of what you learned from Oakley that might inform your research portfolio

* Copy of thank you letter to placement 

Writing Due in Class: 

Self-Evaluation

Course Evaluation

END OF FINALS PERIOD
Writing Due:

Research Portfolio
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