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READINGS:
Bulkpack Available in Psychology Library

This Course is a Praxis I course.  Each student will participate in 3-5 hours at a field placement.

CLASS REQUIREMENTS:

1. Three to five hours per week working at a praxis site.  Students will be expected to integrate this experience into their coursework and will share their experiences of this work in both class discussions and written work.

2. Course Journal:  In this journal you will keep class notes, notes on readings, prompted reflections about course content/process, observations from field placement, etc.  This journal will be a double entry journal such that you will expected to analyze, interpret, make connections, further reflect etc. about your primary observations and experiences.  These journals will be collected at 3 points during the semester.  (20% of Grade)

3. For 2-3 classes you will help lead the discussion and will be responsible for posting discussion questions several days before class.

4. Project: Adapted Lesson.  You will take an existing lesson, or create a new one so as to provide (potentially) better instruction to students with a particular cognitive disorder.  Lessons will be presented in class and will be accompanied by a written explanation of the rationale behind the approaches being used.  Lessons may also be performed at the praxis site. Students will present their lesson during one of the weeks when we are covering their cognitive disorder.  (20% of Grade)

5. Student Generated Project: This project allows students the freedom to design their own project that communicates some new understanding that they have reached about cognitive disorders.  These might include a brief position paper that argues for a policy change, a position paper on a theoretical or empirical controversy in the literature, a case study of a child (real or imagined), a presentation or demonstration that shows how it might feel to have a cognitive disorder, an interview of an older student or parent of a child with a cognitive disorder, an interview with someone who provides direct services.  All projects much make explicit connections to coursework.  (20 % of Grade)

6. Brief Midterm exam -- Take Home (15% of Grade) The midterm and final provide more traditional forms of assessment for the course.  These exams will draw material from readings and class discussion.  They will be open book/open journal.

7. Final exam -- Take Home  (25% of Grade)

Why a Praxis Course?

Students will participate in a structured learning experience at a field site.  Students will provide community service at their placements in response to an identified community need.  At the same time, students will learn about the context where the service is provided, and about the connections between their service and the academic content of the course.  A significant amount of coursework will involve reflection on this experience so that students can integrate the theoretical approaches/research content of the course with their real-world experience.

CLASS SCHEDULE:

9/4  Introduction – Why Study Developmental Cognitive Disorders?

Introduction – The How’s and Why’s of the Praxis Component
9/11  Normal Language Acquisition
Bloom, L. (1998).  Language acquisition in its developmental context.  In W. Damon (Ed.), Handbook of child psychology (5th Edition) : Cognition, perception and language.  New York: John Wiley.  (pp. 315-324, 334-351.

9/18  Language Delay/ Disorders

Rescorla, L. & Lee, E.  (in press).  Language impairment in young children.  In T. Layton & L. Watson (Eds.), Handbook of early language impairments in children.   New York: Delmar Publishers.

**Rescorla, L., Roberts, J. & Dahlsgaard, K.  (1997).  Late talkers at 2: Outcome at age 3.  Journal of Speech, Language and Hearing Research, 40, 556-566.

**Curtiss, S., Katz, W. & Tallal, P.  (1992).  Delay versus deviance in the language acquisition of language-impaired children.  Journal of Speech & Hearing Research, 35, 373-383.  

**Paul, R. & Smith, R. L. (1993).  Narrative skills in four-year-olds with normal, impaired and late developing language. Journal of Speech & Hearing Research, 36, 592-598.  

9/25 Neurological Basis of Language Disorders  

Tallal, P., Sainberh, R.L. & Jernigan, T.  (1991).  The neuropathology of developmental dysphasia: Behavioral, morphological, and physiological evidence for a pervasive temporal processing disorder.  Reading and Writing, 3, 363-377.  

Semrud-Clikeman, M. (1997).  Evidence from imaging on the relationship between brain structure and developmental language disorders.  Seminars in Pediatric Neurology, 4, 117-124.

Spitz, R., Tallal, P., Flax, J. & Benasich, A. A. (1997).  Look who’s talking: A prospective study of familial transmission of language impairments.  Journal of Speech, Language and Hearing Research, 40, 990-1001.

JOURNALS COLLECTED

TAKE HOME MIDTERM GOES OUT
10/2  Children with Learning Disabilities and the Law

Wright, P. D. (2001).  Special education law, IEPs and tactical issues.  Perspectives, 27, 5-9.

Kerr, S. D. (2001).  Special education litigation. Perspectives, 27, 34-38.

TAKE HOME MIDTERM DUE
10/9  Typical Reading Acquisition

Ellis, A. (1993).   Reading, writing & dyslexia: A cognitive analysis.  Hillsdale, NJ: Erlbaum.   Chapter 3.  

Clark, D. A. (1996)  Dyslexia: Theory and practice of remedial instruction (2nd edition).  Parkton, Maryland: York Press.  Chapter 1

10/16 FALL BREAK
10/23  Dyslexia -- Cognitive Basis
Shaywitz, S. E.   (1996).  Dyslexia.  Scientific American, 275, 98-104. 

**Scarborough, H.S. (1991).  Antecedents to reading disability: Preschool language development and literacy experiences of children from dyslexic families.  Reading and Writing, 3, 219-233. 

**Shankweiler, D. et. al. (1995).  Cognitive profiles of reading-disabled children.  Psychological Science, 6, 149-156.

Badian, N. A. (1997).  Dyslexia and the double deficit hypothesis.  Annals of Dyslexia, 47, 69-87.

10/30  Dyslexia--- Neurological Basis

Hind, G.W., Marshall, R. M. & Serud-Clikeman, M.  (1991).  Developmental dyslexia, neurolinguistic theory and deviations in brain morphology.  Reading and Writing, 3, 345-362. 

Flowers, D. L.  (1993).  Brain basis for dyslexia: A summary of work in progress.  Journal of Learning Disabilities., 26, 575-582. 

Semrud-Clikeman, M. (1997).  Evidence from imaging on the relationship between brain structure and developmental language disorders.  Seminars in Pediatric Neurology, 4, 117-124.

Riccio, C. A. & Hynd, G. W., (1996).  Neuroanatomical and neuropsychological aspects of dyslexia.  Topics in Language Disorders, 16, 1-13.

**Merzenich, M. M., Jenkins, W. M.  Johnston, C.S., Miller, S.L. & Tallal, P. (1996).  Temporal processing deficits of language-learning impaired children ameliorated by training.  Science, 271, 77-81.

**Tallal, P. Miller, S., Bedi, G., Byma, G., Wang, X., Nagarajan, S. S., Schreiner, C., Jenkins, W. M., Merzenich, M. M.  (1996).  Language comprehension in language-learning impaired children improved with acoustically modified speech.  Science, 271, 81-84.

JOURNALS COLLECTED

11/6 Non-Verbal Learning Disabilities
Foss, J. M. (1991).  Nonverbal learning disabilities and remedial interventions.  Annals of Dyslexia, 41, 128-140.

Harnadek, M. C. S. & Rourke, B.P. (1994).  Principal identifying features of the syndrome of nonverbal learning disabilites in children.  Journal of Learning Disabilities, 27, 144-154.  

White, J. L., Moffitt, T. E. & Silva, P.A. (1992). Neuropsychological and Socio-emotional correlates of specific-arithmetic disability.  Archives of Clinical Neuropsychology, 7, 1-16.

Case Studies from http:/www.nldline.com and Rourke, B. P. (1996).  Learning disabilities: A neuropsychological perspective (pp. 108-121).

11/13 Neurological Basis of Non-Verbal Learning Disabilities

Woods, S. P., Weinborn, M., Ball, J.D., Tiller-Nevin, S., & Pickett, T. (2000).  Periventricular Leukomalacia (PVL):  An identical twin case study illustration of white matter dysfunction and Nonverbal Learning Disability. Child Neuropsychology, 6, 274-285.

Swillen, A., Vandeputte, L., Cracco, J., Maes, B., Ghesquiere, P., Devriendt, K. &Fryns, J. (1999).  Neuropsychological. learning and psychosocial profile of primary school aged children with the Velo-Cardio-Facial Syndrome (22q11 Deletion): Evidence for a Nonverbal Learning Disability?  Child Neuropsychology, 5, 230-241.

Weber Byars, A. M., McKelllop, J. M., Gyato, K., Sullivan, T. & Franz, D. N. (2001).  Metachromatic Leukodystrophy and Nonverbal Learning Disability: Neuropsychological and neuroradiological findins in heterozygous carriers.  Child Neuropsychololgy, 7, 54-58.

11/20 Diagnosis of Learning Disabilities

11/27 Autism From A Social Cognitive Perspective 

Frith, U.  (1989).  Autism: Explaining the enigma.  Oxford: Basil Blackwell.  Chapters 4 & 6. 

Baron-Cohen S., Leslie, A.M. & Frith, U. (1985).  Does the autistic child have a theory of mind?  Cognition, 21, 37-46.  

**Leslie, A.M. & Thaiss, L. (1992).  Domain specificity in conceptual development: Neuropsychological evidence from autism.  Cognition, 43, 225-251. 

**Karmiloff-Smith, A., Klima, E.  Bellugi, U., Grant, J.  & Baron-Cohen, S.  (1995).  Is there a social module?  Language, face processing and theory of mind in individuals with Williams Syndrome.  Journal of Cognitive Neuroscience, 7: 196-208.

**Happe, F. (1995).  The role of age and verbal ability in the theory of mind task performance of subjects with autism.  Child Development, 66, 843-855.

12/4 Autism as an Executive Function Deficit

**Bishop, D. V. M. (1993).  Annotation:  Autism, executive functions and theory of mind: A neuropsychological perspective.  Journal of Child Psychology and Psychiatry, 34, 279-293.

**Ozonoff, S., Pennington, B. F. & Rogers, S. J. (1991).  Executive function deficits in high-functioning autistic individuals: Relationship to theory of mind.  Journal of Child Psychology and Psychiatry, 32, 1081-1105.

**Jarrold, C., Boucher, J. & Smith, P. K. (1994).  Executive finction deficits and the pretend play of children with autism: A research note. Journal of Child Psychology and Psychiatry,  35, 1473-1482.

SHARING OF STUDENT PROJECTS

12/11 Parent Panel:  What is it like to have/be a child with a learning disability?

SHARING OF STUDENT PROJECTS

JOURNALS COLLECTED
