Education 310/311: The Senior Field Placement

Identifying a Placement Site

As you begin your search for a senior field placement for Education 310/311, you will want to consider first your personal and professional goals and interests. Are you interested in getting experience working with elementary students or even preschool children? Would you prefer working with older students in a high school setting? Are you interested in working in a small school, a charter school, or a large comprehensive high school? Do you want to work with a particular population of students – e.g., students with special needs or students whose first language is not English? Complete the Field Placement Questionnaire to prompt your thinking. 

After reflecting on the experiences you hope to have, conferring with seniors whose current placements seem appealing (see below list of current senior placements), and possibly visiting some potential field sites, you will next need to consult with your Education Program advisor (BMC - Robyn Newkumet// HC – Ann Brown) during the Education Program’s spring conferences scheduled in late March/early April. During this meeting, you will discuss placement ideas and the protocol you need to follow when contacting people at the sites. Keep in mind that though you will be active in arranging for your field placement, in some cases, your advisor may need to place some calls for you.

Aim to identify both the site of your fieldwork and your Field Mentor before you leave campus for summer break.

Describing Your Role to Potential Mentors

As you reach out to the teaching or administrative staff in potential placements, you may find that the job of explaining what you will be doing at the site is complicated by your “in between” status as a student intern. Not exactly a student teacher, who is expected to take over and teach classes full-time, you will also not be “just” an observer watching from the sidelines. Your work might be something like what a teacher's aide would do, which typically includes some teaching or tutoring, working with groups, presenting some agreed-upon work to classes, creating lessons and games, helping students with projects, reading with students, helping them with their homework, tutoring, etc. (See next section on “Getting Involved” for more ideas). Though sometimes confusing to teachers who are more familiar with the student teacher model, your “in between” status can be a generative one, especially if everyone involved is willing to think creatively about it.

Experience has shown that it is important to start by clarifying that you are NOT seeking a student teacher position (the automatic institutional mindset is sometimes “college student in a classroom = student teacher”). After you have made that clear, you can explain that you are seeking a situation in which you can observe and interact with the teacher and students in class (in ways that you discuss with your field mentor) for 3-5 hours per week during the fall semester and 5-8 hours per week second semester. Note that you will be expected to start your fieldwork by mid- to late September. 

In addition to clarifying what you seek from a potential field placement, you will also want to discuss with your potential mentor what you have to offer in terms of experiences, skills, and perspectives. You can discuss your interests, talents, experiences, and the ways you can envision yourself being active and helpful. You may also want to describe your education coursework, your major coursework (if related), other interests and skills you have that might prove relevant, your previous field and work experiences (Summerbridge teaching, tutoring, camp counseling, etc), as well as the specific reason why you seek to work in this particular institution. 

Getting Involved: Some Ideas from Past Placements

You and your mentor will need to negotiate how you can get involved in the class in “hands-on” ways that make sense for you, your mentor, and the class of students. To help you imagine ways to participate, we have listed below some examples of roles students have played in the past:

· Observing

· Working with small groups (any time class breaks into groups for work, students can sit with a group, answer questions, ask questions, take notes, supervise activities, run a mini-review of work previously covered by teacher, etc)

· Tutoring individuals or small groups

· Helping students make-up missed work (re-teaching it individually to them)

· Co-teaching a class (teacher splits class in half – teacher teaches new lesson, bi-co student teaches the same thing?  Something different?  Reviews other work?)

· Teaching short mini-lessons worked out with mentor in advance

· Doing subject-related chores (creating or posting bulletin board displays, putting related material on blackboard or overhead for teacher, helping students create classroom displays or other visuals)

· Grading quizzes or tests 

· Preparing “practice” quizzes or tests with answer keys

· Creating subject-related games, helping students in small groups create games

· Creating reading lists for teacher or class (searching recommended books on web sites like Philadelphia’s summer reading at: http://www.libraries.phila.k12.pa.us/misc/summerreading.html) or perhaps reading and summarizing some books to help mentor or students make choices

· Writing sample lesson plans, small group plans

· Working with students on computers, helping a possibly non-tech oriented mentor with her computer skills

· Adding to or even creating web pages

· Working on curriculum ideas, possibly researching them as well, down-loading good ideas and materials related to curriculum units found on the internet

· Researching items the teacher plans to incorporate into future lessons (internet based could be helpful).  Read ahead for the next unit and think of ways to incorporate materials into class, motivate students, etc

· Helping individual students or small groups with long or short-term projects 

· Researching and creating lists of relevant web-sites (indexing, resumes)

· Creating and teaching specific units

· Conducting surveys

· Setting up a data-base

· Running in-class or after-school homework help groups, test prep sessions

· Helping choose places, plan for and accompany class on field trips (a field trip could be much enhanced with pre-planning activities as well as follow-ups you propose for your mentor to use)

· Planning and teaching whole lessons with the help of the host teacher 

· Participating in brainstorming conversations with mentors about teaching, about the classes, about the subject matter or curriculum, and about the profession as a whole.

Student Responsibilities as an Education Intern

1) Students confer with the Program Advisor to decide upon a placement. During junior year, students discuss with their advisor their ideas and goals for their senior year field placement and research possibilities by contacting other students, and even visiting potential sites.

2) Students spend approximately 3-5 hours per week at their placement site in the fall semester and 5-8 hours per week at their placement site during the spring semester. The details of the activities at the site must be deliberately planned and clearly laid out in collaboration with the field Mentor at the site. As juniors investigate possible sites for their senior year placement, they should take care to communicate clearly the responsibilities of the relationship to their potential mentors. During initial conversations, students should discuss the role they will play and be sure that their plan for participation at the site is workable, realistic, and helpful both to themselves and to those working at the site. Education Program advisors will help you clarify what you will say.

3) Students record a log of activities, observations, questions, dates and times of field work.

4) Students confer weekly with their site-based Mentor and keep accurate notes of these brief conferences. This should serve to assure the student that s/he is participating constructively in the placement and keep the Mentor abreast of the student's activities and needs.

5) Students are to be evaluated by their Mentor at the end of the semester. This evaluation and a self-evaluation, are considered in assigning a grade to the student for Education 311 (Field Work Seminar). 

6) Students attend a weekly seminar, Education 311 (Field Work Seminar), whose purpose is to analyze field experiences, support construction of the culminating portfolio, and contribute to the continued development of participants' professional identities.

The Field Mentor’s Role

Field mentors, the site-based professionals who work closely with the education students at their placements, play an extremely important role in the educative experience of the student; it is in part the relationship that students develop with their mentors that will determine the quality and benefits of the placement. Site responsibilities of the field mentor include:

1. Hosting students in classrooms (or other areas) for approximately 3-5 hours per week fall semester and 5-8 hours per week spring semester. The amount of interaction students will be permitted in classes needs to be negotiated with the Mentor as part of the initial conversations as well as on an on-going basis throughout the year.

2. Holding weekly conferences with the student to discuss issues, opportunities for learning, and any concerns. These conferences can be as short as twenty minutes (integrated into the time the student spends at the site) and can be arranged in whatever way best suits the teacher’s busy schedule. Though the way these conferences take place is flexible (they don’t have to happen the same time every week, for example), they are a vital part of the fieldwork experience.

3. Writing an evaluation of the student's participation at the site. Because this evaluation is taken into consideration in grading the student for Education 311 (Field Work Seminar), forms must be mailed to the Education Program before the end of second semester (the last Friday of April).  The field mentor may also be asked to write a letter of reference for future job searches or graduate school, and it is the student intern's responsibility to procure the appropriate forms for these letters.

