EDUCATION 225

Empowering Learners: Theory and Practice of Extra-Classroom Teaching

Fall 2007
Bryn Mawr College

Prof. Alice Lesnick
Director, Bi-Co Education Program

Faculty Coordinator, Staff-Student Educational Programs

Class Meeting Time: Mondays and Wednesdays, 11:30 am-1 pm, Taylor F

Office Hours: Mondays and Wednesdays 1-2 pm or by appointment

BMC Office: Bettws-y-Coed 213, x7499

HC Office: Founders 28, x1491

Home Phone: 215- 233-1838 

Cell Phone: 267-455-5848

alesnick@brynmawr.edu,alice.lesnick@verizon.net,alesnick@haverford.edu
Course Overview

A variety of educational reforms in both higher education and the K-12 world require teaching that complements and supplements formal, classroom-based instruction.  Service as a teaching assistant, mentor, tutor, or learning coach, like participation in community-based educational projects, calls for a demanding integration of knowledge, skill, and self-awareness.  Those responsible for empowering learners must find ways to facilitate learners’ progress and achievement within a particular context, often one designed by someone else, and thus they must transform and at times transcend their and their learners’ prescribed roles.  

Through study, action, research, and reflection, students in this course will explore and contribute to the growing field of extra-classroom education.  At the same time, we will consider how this form of education, often poised at the boundary between formal and informal teaching and learning, is connected with the pursuit of social justice.  This course, originally created with support from the Math Science Partnership of Greater Philadelphia, is designed for students playing extra-classroom educator roles, both on and off campus.  

Praxis field placements will include:

· The Empowering Learners Partnership Program and Student-Mentored Staff Computing Programs of the Teaching and Learning Initiative at Bryn Mawr College (www.brynmawr.edu/tli and www.brynmawr.edu/elp).  
· On-campus learning support roles such as T.A., peer mentor, PLI discussion leader
· Off-campus tutoring/mentoring programs
The over-arching questions driving this course are these:  

What is empowering learning? How may it be fostered in extra-classroom contexts?  

In order to explore these questions and their many possible answers, the course takes up a number of themes and tasks.  Course themes include leadership, role, authority, agency, group dynamics, and assessment (of self and of other learners).  

Course tasks include:

· To explore and enact pedagogies and educational structures of empowerment in learning support roles;

· To examine the nature of knowledge, expertise, and role/positioning;

· To make meaning of field experiences using qualitative research and reflection.

Ongoing considerations of questions concerning culture, communication, and justice will contribute to our inquiries.

Course Policies and Expectations

Related to Class

· You are expected to attend class unless there is an emergency or serious health issue that prevents you from doing so.  Please notify me immediately should such arise.  Missing more than 2 classes without a formal excuse will lower your final course grade by one third for every class missed.  Missing more than 5 classes may result in failure of the course.

· Please arrive in class on time.  

· Please bring the day’s reading to class with you.

· All written work is due as scheduled.  Extensions are available only if you ask for them in advance of the due date.  Late papers will be marked down one grade for every day they are late.  For example: a paper due on Monday that deserves a grade of 3.7 but arrives on Wednesday (2 days late) and without an extension will receive a grade of 3.0.       

· Students may revise graded written work for a new grade, but must discuss their plans for revision with me first.  One revision is allowed per assignment.

· If you have a learning difference that requires accommodation, please notify me early in the semester.  

· If you have concerns related to anything about this course, please let me know.  

Related to Placement

· Students must attend their placements regularly as scheduled.

· Please keep detailed notes of each visit to your placement in a field journal.  These notes will help you to remember what you see and do, to focus more clearly on your observations and analysis, and to have sufficient and readily available data when you begin your inquiry paper.  I will collect and review the journal at the midpoint and the end of the semester, and its overall quality will be considered as part of your Attendance and Participation grade.

· Please notify me immediately should any problems related to your placement arise.  

· Students who submit the proper paperwork will be reimbursed for all round trips to your placement sites at the end of the semester through Ann Brown, Educatrion Program Administrator.  If you wish or need a midcourse reimbursement, that is fine, as well.  Just let Ann know.  Save your receipts, ticket stubs, etc. to facilitate reimbursement.  Any questions or concerns, please feel free to let me know.

All writing for the course, whether drafts or final versions, must be typed or word processed in a reasonable size font (Times 12 point, for example), double-spaced, with 1-inch margins.  All pieces of writing should be carefully proofread.  Pages should be numbered.  All essays should have your name, a title, the name of the course, and the date at the top of the first page.  Be sure to cite readings appropriately. 

NOTE: All course writings referring to your field placement must use pseudonyms.  All sources must be cited completely and properly, using APA, MLA, or Chicago style guidelines.  

Course Texts:

Freire, P. Pedagogy of the Oppressed.

A collection of articles and book chapters available on Blackboard under “Course Documents.”

Theory and Practice of Empowering Learning in Extra-Classroom Settings
http://serendip.brynmawr.edu/sci_edu/edtech04/expanding/ed225s05/handbook.html
Course Assignments/Requirements:

Graded as part of course attendance and participation (20% of course grade):

Introductory letter on education you have claimed and education that has claimed you (see within).

A typed field journal in which you record observations, experiences, analyses, reflections, and questions emerging from your placement.  You must write an entry as soon as possible after each placement visit.  Please distinguish between description and analysis/evaluation/reaction/questioning in your notes.

Attendance and participation in placement and course.
Graded Assignments:

Research Memos to accompany the field log, to be submitted at midcourse and end of term.  Use this memo each time to discuss the insights and questions you uncover by reading across your field journal. (10% of course grade)

Annotated Bibliography Project (5% of course grade)

For this project, create a list of 15-20 print and media sources pertaining to your particular area of interest in this course and/or your projected teaching project.  The goal of the assignment is to explore how various people and fields have pursued this interest and to find a wider context for your own interest.
Group teaching project (20% of course grade)

Choose a topic relevant to your and others’ placements.  Examples: adult learning, subject-specific tutoring/mentoring approaches, assessment, comparative theories of mentorship in school and workplace, culturally relevant tutoring, understanding context and structure of learners’ prior educational experiece, computer literacy/bridging the digital divide.

Statement of Educational Empowerment (10% of course grade)

A written statement (3-5pp.) of your definitions of educational empowerment and how they inform your teaching and learning and those of the people you serve.   What (experiences, texts) and who have inspired and supported this vision?  What questions do you have about it?  How will you use our course to pursue these questions? 

Revised Statement of Educational Empowerment (15% of course grade)

A revision (3-5 pp.) of your statement of educational empowerment, in light of your further field experiences, reading, and class work throughout the term.  Which questions have you answered and which new questions have emerged?  How have your definitions evolved or become problematic? Please include specific examples from your field journal/experience and from 

Final Paper (10-12 pp.).  (20% of course grade)  You may choose among one of the following options or suggest your own.  We will clarify and develop the topic options together.

· A literature review and/or extended research memo contributing to the ELP research project

· A program proposal for enhancing pedagogies of empowerment at your site.

· A curriculum unit

· A course portfolio

· A contribution to the Empowering Learners Handbook

Class Schedule (subject to revision)  

This schedule does not include discussion of placement experiences and learning about participant observation, which will be ongoing.

Class 1 9/3: Introductions/Orientation 

Reading due: Rich, Claiming an Education

Writing: Goals, plans for the course.  What will you seek to claim?

Class 2  9/5: Focal Areas for the Course

Reading due:

Theory and Practice of Empowering Learning in Extra-Classroom Settings, http://serendip.brynmawr.edu/sci_edu/edtech04/expanding/ed225s05/handbook.html
Please browse through the entire volume and choose 1-2 entries to present to our class, focusing on how they connect with your goals and interests for the course.  Also, please consider and come to class prepared to discuss what is missing from this handbook that you might contribute.

Class 3 9/10: Visions and Limitations of Empowerment Through Education
Reading due:

Web sites for the Teaching and Learning Initiative (www.brynmawr.edu/tli), Empowering Learners Partnership (www. Brynmawr.edu/elp), and Bi-Co Education Program web site (www.brynmawr.edu/education).
Writing due: Please write me a 2-3 page letter in which you explore what in/of your education have you claimed and what has claimed you; where you feel authority as a teacher and learner and whether and if so in what ways that authority translates into expertise and/or rigor; and what in the fields of educational empowerment and extra-classroom teaching particularly interests you. (ungraded)

Class 4  9/12: Education as Rigor and Waiting 
Reading due:

Shank, M. (2000). “Striving for Education Rigor: Acceptance of Masculine Privilege.” In Lesko, N. (Ed.). Masculinities at School. Thousand Oaks, CA: Sage.

Herman, L. & Mandell, A. (2004). From Teaching to Mentoring: Principles and Practice, Dialogue and Life in Adult Education.  London: RoutledgeFalmer. (selection on waiting)

On Blackboard: What do you think about these two metaphors – waiting and rigor – for education?  Do they connect with your experience and/or intentions?

Do they shed light on the nature of empowerment through education?

Class 5  9/17  Field Placement and Journal Orientation

Class 6 9/19: Education as Discipline, Enculturation, and Design
Reading due: 

Gardner, H. “Disciplined Approaches.” In The Disciplined Mind: What All Students Should Understand. New York: Simon and Schuster.

A. Elby. “Another reason that physics students learn by rote.” Research, American Journal of Physics Supplement 67 (8), July 1999, 852 – 857.

Physics Education chapter 5.

Orr, D. Earth In Mind (selections).
Class 7 9/24: Education as Expertise 
Bransford, J., Brown, A., & Cocking, R. (eds.). (2000). How People Learn: Brain, Mind, Experience and School.  Washington, DC: National Academic Press. Chapter 1.

Schiff, St. (2006). “Know it All: Can Wikipedia Conquer Expertise?”  The New Yorker, July 31.

Class 8  9/26 Education as Enculturation

Bruffee, K. (1999, 2nd edition). Collaborative Learning: Higher Education, Interdependence, and the Authority of Knowledge. Baltimore, MD: Johns Hopkins University Press.   (Chapter 1)

Class 9  10/1: Informal Paper Presentations (format to be discussed in class)

Statement of Educational Empowerment Due

Class 10  10/3  Education as Opportunity?

Reading due:

Powell, L. (1997). “The Achievement (K)not: Whiteness and Black ‘Underachievement.’” In Fine, M., Powell, L., & Wong, M., Off White: Readings on Race, Power, and Society. NY: Routledge.

Bloom, J. “Hollowing the Promise of Higher Education: Inside the Political Economy of Access to College. In Weis, L. & Fine, M. (2005). Beyond Silenced Voices: Class, Race, and Gender in United States Schools.  Albany, NY: SUNY Press.

Tough, P. (2006).  “What it Takes to Make a Student.”  NY Times Magazine, 1/16.
Class 11 10/8  Writing to Learn

Reading due: Connolly, P. (1989). “Writing and the Ecology of Learning.” In Connolly, P. & Vilardi, T. Writing to Learn Math and Science. NY: Teachers College Press.

Podis, L. & J. (eds.). (1999). Working with Student Writers: Essays on Tutoring and Teaching. New York: Peter Lang. (Chapters 5 (Dyehouse, J.).

Class 12 10/10: Beginning Annotated Bibliography Project
Reading due: Empowering Learners Handbook Annotations page; adult education bibliography by Jane Weber, ask at placement for other ideas.
Writing due: Field Journal and Research memo #1

FALL BREAK – Enjoy, and please remember to let your placement know if you won’t be there.
Class 13  10/ 22 Midcourse feed/gathering/planning 
Class 14: 10/24  Bibliography due

Workshop for Defining and Organizing Group Teaching Projects

Class 15: 10/29  Pedagogy of the Oppressed

Reading Due: Freire, Pedagogy of the Oppressed, chapter 1

 Class 16 11/5: Pedagogy of the Oppressed

Reading Due: Freire, Pedagogy of the Oppressed, chapter 2

Class 17  11/7: Pedagogy of the Oppressed, cont.

Reading due:

Freire, chapters 3-4

Class 18 11/12 Writing Workshop
Class 19 11/14  Paper Presentations
Writing due:  Revised Statement of Educational Empowerment


For all teaching projects, the teaching team will assign readings and writing (in-class, pre-class, and/or on Blackboard.

Class 20 11/19:  Teaching Project 1

Class 21 11/21  Teaching Project 1 and de-brief
HAPPY THANKSGIVING!
Class 22  11/26: Teaching Project 2

Class 23  11/28: Teaching Project 2 and de-brief
Class 24  12/3: Teaching Project 3

Class 25  12/5: Teaching Project 3 and de-brief
Class 26 12/10: The Parts We Play 

Cook-Sather, A. (2001). “Unrolling Roles: Toward New Forms of Collaboration in Traditional College Teaching.” Innovative Higher Education, Vol. 26, No. 2 (Winter).

Cook-Sather, A. “The ‘Constant Changing of Myself’: Revising Roles in Undergraduate Teacher Preparation.” The Teacher Educator, 41, 3, 187-206 (Winter 2006).

Class 27 12/12
Reading due: Light, R. (2001). Making the Most of College: Students Speak Their Minds (Cambridge, MA/London, England: Harvard Univ. Press.

Conclusions and Further Questions

Writing workshop for final paper

Final paper, typed field journal and research memo #2 due at the end of finals period.
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