ED 311: Field Work Seminar

Spring 2007

Bryn Mawr College and Haverford College
Mondays 7:30-10 p.m., Stokes 301 at Haverford College

Prof. Alice Lesnick

Bi-Co Education Program

Office: Bettws-Y-Coed 213 (BMC), X7944

Founders 28 (HC), X 1491

Office Hours: By appointment

Home phone #: 215-233-1838

alesnick@brynmawr.edu,alesnick@haverford.edu, alice.lesnick@verizon.net

Course Overview

This is the culminating seminar for students completing the Minor in Educational Studies at Bryn Mawr or Haverford Colleges.  The course invites participants to develop and research questions and to risk interpretations as a collaborative process of creating both knowledge and self-knowledge.  A central challenge of this seminar is to be imaginatively patient – with one another, with frustrating contexts, with complex problems, and with the limits of our understanding – as we seek to engage in and prepare for reflective educational practice through interaction, introspection, reading, writing, and research.

This year’s course has been designed collaboratively by students and instructor as part of our first semester’s work.  We have determined that we will focus on the following linked areas of study:  

· Paradigms of educational analysis -- Individual, social, cultural, political.  How can we balance issues-oriented with problem-posing/re-framing approaches (possible small-group case study of these competing approaches: nutrition/health/obesity)

· Qualitative Research Methods (Possible small group focus: research ethics)

· Selected Topics in Educational Studies.  We will choose among the following and explore them through student-led group teaching projects in light of the first two focal areas of the course.  Selected topics include: Linking School Violence/War/Mental Health/Peace Education; Multiple Intelligences; Multicultural Education; Standardized Testing; Comparative Education; Moral Education.  

Assigned Texts

All course readings are available on Blackboard.  Student-chosen texts for student-led classes will need to be prepared in advance as pdfs or with enough time for photocopying.

Course Policies and Expectations

Related to Class

· You are expected to attend class unless there is an emergency or serious health issue that prevents you from doing so.  Please notify me immediately should such arise.  Missing more than 2 classes without a formal excuse will lower your final course grade by one third for every class missed.

· Please arrive in class on time.  

· Please bring the day’s reading to class with you.

· All written work is due as scheduled.  Extensions are available only if you ask for them in advance of the due date.  Late papers will be marked down one grade for every day they are late.  For example: a paper due on Monday that deserves a grade of 3.7 but arrives on Wednesday (2 days late) and without an extension will receive a grade of 3.0.       

· Students may revise graded written work for a new grade, but must discuss their plans for revision with me first.  One revision is allowed per assignment.

· If you have a learning difference that requires accommodation, please notify me early in the semester.  

· If you have concerns related to anything about this course, please let me know.  

Related to Placement

· Placement visits resume during the first week of class in January and end when classes finish in the spring.

· Students must attend their placements regularly as scheduled.

· Please keep detailed notes of each visit to your placement in a field journal.  These notes will help you to remember what you see and do, to focus more clearly on your observations and analysis, and to have sufficient and readily available data when you begin your inquiry paper.  I will collect and review the journal at the end of the semester, and its overall quality will be considered as part of your Attendance and Participation grade.

· Please notify me immediately should any problems related to your placement arise.  

· Students who submit the proper paperwork will be reimbursed for all round trips to your placement sites at the end of the semester through Ann Brown, Program Advisor at Haverford.  If you wish or need a midcourse reimbursement, that is fine, as well.  Just let Ann know.  Save your receipts, ticket stubs, etc. to facilitate reimbursement.  Any questions or concerns, please feel free to let me know.

ASSIGNMENTS

Non-graded Assignments

These assignments count as part of your attendance and participation grade for the course, which is 30% of your final grade.  ALL course work must use a pseudonym for placement and people there.

Field Journal
In this notebook, keep records of observations, meetings, questions, information, and reflections on your field experience.  Please use the dual-entry format dividing description and analysis/reflection/evaluation/questioning to help ensure that you include all of the information and reflection you will need as data for the paper you will write this semester.  Make an entry after each visit to your placement site and after your cross-visitation, date each entry, and include a sentence detailing the hours you attended and summarizing your activities there.  Draw on course readings, assignments, and discussions as analytic tools.  It is also a good idea to include in this log your notes from meetings with your field placement supervisor.  

Placement Chart
As last term, create a schematic chart to show your involvement with your placement over the course of the semester.  

Participation in Blackboard Discussion Forums 

As specified by me and by the small teaching groups.

Drafts of Work for the Education Minor Portfolio 

As you know, this term you will be engaged in composing the portfolio that marks your completion of the minor in Educational Studies.  This portfolio is not a requirement for ED 311 but an Education Program requirement.  It is described in detail in the Education Program Handbook.  

In order to create a helpful structure for creating and completing this project, we will make time during 2-3 class meetings for you to share drafts of several artifact-reflection pairs with your peers.  If you find this format helpful, you might choose to meet with a group of your classmates more regularly outside of class so that the process of completing the portfolio is not as hurried or isolated as it might otherwise be.

Proposal for Inquiry Paper Topic due on 2/5.

Draft of the Inquiry Paper for a Writing Workshop in class on 3/5.

Final Thank You Note and Placement Closure Activity 
At the end of the semester, please send a note or notes of thanks to your mentor(s), the students with whom you worked, or anyone else you feel has contributed to your experience at your placement.  In addition, if possible and appropriate, find a way during your last visit to say goodbye to those you have come to know through your time at your placement.  This can be especially important for children with whom you have worked closely.  You might consider sharing a poem or story or teaching a lesson or holding an activity that in some way marks the end of your time with them.    

Graded Assignments:

1. Cross-Visitation Analysis (15% of final grade)

For this assignment, you must arrange to visit another person’s placement with him or her once, and (if possible) arrange to host someone at your placement once as well.  You will need to seek permission with your field mentor to bring a visitor.  Please keep in mind that the time you spend at your classmate’s placement is deductible from your hours at your own placement for the week.  If you choose to buddy up and visit and be visited by the same person, you may write the paper collaboratively.

Steps in completing the project:

a. Take field notes on both visits as soon as possible after completing them.  

b. Arrange to meet for about 30 minutes or converse over email with your partner to de-brief your experiences.   

c. Jot down some notes from your discussion to share informally in class and to use in your written cross-visit analysis.

d. Write a 3-4 page reflective essay on your learning from this experience.  Be as specific as possible in this paper as you push your thinking, form insights and raise questions.  Please include the following three elements or sections in your papers:  

· Describe and analyze the most important things you learned about your own placement from hosting your classmate and discussing the visit with him or her.

· Discuss what you learned about your classmate’s placement from your visit and your post-visit discussion. 

· Address what the cross-visitation exercise taught you about the risks and benefits of qualitative research.

Please turn in all field notes in connection with this project.

2. In-Class Teaching Project (25% of final grade) 

The purpose of this assignment is to give you an opportunity to collaborate with classmates to design, research, and enact two 75-minute sessions of our seminar on an inquiry of specific importance to you.   

We will develop focal areas for this project by using group members’ field notes.  

Elements:

· 2-3 texts for each session for our class to read, framed by questions and a prompt for written discussion on Blackboard

· A lesson plan with accompanying rationale/philosophy (done as a group) including specifics as to who will lead what, the time you anticipate each activity taking, the goals for each activity, and 3-4 evaluation questions you will pose to the class at the end to get feedback on the lessons.

· You must schedule a group meeting with Alice to share and refine your plans.

· A 4-5 page report on what you learned from teaching the lesson, including from an assessment of how the lessons went (any surprises?) and what you learned about the subject from researching and teaching it (done individually).

3. Inquiry Paper (30% of final grade)

In this 10-12 page paper, you will analyze the data and present the findings of the qualitative research study that you carry out in your placement.  Elements of the paper must include:  

· Question(s): Pose a question about an element of educational practice that you have both observed and engaged in within your placement: 

· What about this element of educational practice do you want to understand more deeply and why? 

·  What assumptions inform your focus on this question?  

· What is the context for your question?

· Literature Review: Situating Your Questions within the Research of Others:  Once you have clarified your question, explore the literatures that already exist concerning it.  How have other researchers approached or framed your questions?  How have they designed studies (both qualitative and other) to explore them?  What have their findings been?  In what ways might your research be in dialogue with theirs?  Feel free to contact the Education Librarians on the two campuses if you would like help getting started on this part of the project.  

· Descriptions: How can you use vignettes, dialogue, descriptions, and field notes to enable the reader to understand and experience, through imagination, the element of educational practice that interests you and the context in which it occurs?

· Interpretations:  What sense do you make of your observations and data collection?  What answer(s) do you propose to your research question?  How does your personal experience affect your interpretations? Consider your interpretations carefully from as many perspectives as possible keeping in mind both the dignity of all people observed as well as the energy of your critique. How do you represent people who are seen in only one context?

· Evaluations: Consider the usefulness of what you have found out through this research to other educators.  Who else might want to know what you have learned through this study?

· Themes: Identify the recurring messages that seem evoked by your analyses and that might have implications for the observation of other situations.

· New Questions: What new questions do you now have as a result of your study?  
· Be aware that although the elements of this paper as listed above can be considered separately, they tend to be recursive, and there is always a tension among questioning, describing and interpreting.  Therefore, you might choose to organize your paper in exactly the sections described above, or you might choose another method of organization that better captures the relationships among these sections as you have experienced them.  
Course Schedule
  
       
Week 1

1/22 – Orienting to the Course 

Review/revise the syllabus and course themes sheet

Organize Cross-Visitation Assignment

Field Notes Analysis Exercise

Discussion: Returning to your placements

Discuss Inquiry Paper assignment

Make conference appointments

Week 2

1/29 –
Cultural Frames for Educational Analysis

Preparation:  McDermott, R. & Varenne, H. (2006). “Reconstructing Culture in Educational Research.” In Spindler, G. & Hammond, L. (Eds.), Innovations in educational ethnography: Theory, methods, and results. Mahwah, NJ: Lawrence Erlbaum.

Ladson-Billings, G. (2006). “It’s not the culture of poverty, it’s the poverty of culture: The problem with teacher education.” Anthropology and Education Quarterly, Vol, 37, no. 2, pp. 104-9.

Henze, R. (2005).”Veronica’s story: Reflections on the limitations of ‘support systems.’” In Pease, L. & Schecter, S. (Eds.), Learning, teaching, and community. Mahwah, NJ: Lawrence Erlbaum. 

Tough, 

Jot down notes about how you can use the McDermott and Varenne and Ladson Billings texts to deconstruct the other two texts. How is the concept of culture used, defined, clarified, and obscured by Tough and Henze?

On Blackboard: Please post a comment or question about the readings or syllabus.  Please respond to one other post.

Field Notes Analysis, continued – begin working towards creating small groups for teaching projects

Week 3 


2/5 – Participant Observation in Educational Settings
Preparation: 

Erickson, F. (2006). “Studying side by side: Collaborative action ethnography in educational research. In Spindler, G. & Hammond, L. (Eds.),  Innovations in educational ethnography: Theory, methods, and results. Mahwah, NJ: Lawrence Erlbaum.

King, J. (1999). “In search of a method for liberating education and research: The half (that) has not been told.” In Grant, C.A. (Ed.), Multicultural research: A reflective engagement with race, class, gender, and sexual orientation. London: Falmer.

Schaffel, V. (2001). “Shifting gears: An urban teacher rethinks her practice.”  In Burnaford, Fischer, & Hobson (Eds.), Teachers doing research: The power of action through inquiry. Mahwah, NJ: Lawrence Erlbaum. 

Spindler, G. (2006) “Living and writing ethnography: An exploration in self-adaptation and its consequences.” In Spindler, G. & Hammond, L. (Eds.),  Innovations in educational ethnography: Theory, methods, and results. Mahwah, NJ: Lawrence Erlbaum.

Complete a proposal for the paper using the framework for the paper on pp. 4-5.  

Exercise: shaping your Inquiry Paper research questions 

Week 4

2/12 – Seeking Credibility in Qualitative Research

Preparation: Read Theory Into Practice, Summer, 2000. Themed Issue on Qualitative Research (on JSTOR linked from Blackboard, as well).

AND read Ellsworth, E. (1999). Multiculture in the making. In In Grant, C.A. (Ed.), Multicultural research: A reflective engagement with race, class, gender, and sexual orientation. London: Falmer.

Map out focal areas you’d like to take up in your teaching project.  These notes and resources will be used in our class session to sort out the groups and topics.

Week 5 

2/19 -- Seeing and Being Seen: Focus on Cross-Visitation
Preparation: 

Cross-Visitation Paper due in class.  

Come prepared to present and discuss what you learned about your placements and about qualitative research from this assignment.  

In-class exercise: finalizing your Inquiry Paper research question and approach (turn in at the end of class for review)

Multiple Intelligences class?

Week 6

2/26 – Teaching Group #1: ____________________________________
Preparation:

TBA

In-class exercise: Beginning to answer our research questions using our fieldnotes as data

Week 7

3/5 – Teaching Group #1: ____________________________________

Preparation:

TBA

Week 8: SPRING BREAK  -- Enjoy!

Be sure to inform your placement in advance if/that you will not be there this week.

Week 9


3/19
Preparation: Draft of Inquiry Paper due for writing workshop, please bring 2 copies to class.
Week 10

3/26 – Qualitative Research Colloquium: Inquiry Paper Presentations
Preparation: No reading.  

Inquiry paper due in class 

Portfolio Writing Workshop: Bring in a one-page statement of your philosophy of education for use in beginning to shaping the portfolio.  

Week 11: Teaching Group #2: _________________________________          
4/2 –

Preparation:

TBA

Week 12: Teaching Group #2: _________________________________          
4/9–

Preparation:

TBA

Portfolio Writing Workshop

Preparation: 

Bring drafts of 2-3 new artifact-reflection pairs as well as all drafts, notes and any other progress you have completed towards the portfolio so far.  

Week 13: Teaching Group #3 ________________________________

4/16

Preparation:

TBA

Week 14

4/23 – Teaching Group #3 _________________________________

4/16 – 

Preparation:

TBA 

Week 15

4/30 – What have we learned this semester and year and how?

Portfolio Writing Workshop

Preparation: No reading.  

Bring drafts of 2 new artifact-reflection pairs as well as all drafts, notes and any other progress you have completed towards the portfolio so far.  

Complete course and placement evaluations.

All paper rewrites are due in class.

*** Education Minor Portfolios are due when senior final work is due in the box outside my office and when possible via email.
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