Education 260: 

Multicultural Education
Haverford College
Spring 2008
Instructor: Barbara L. Hall

Course Meetings: Mondays & Wednesdays, 2:30 - 4:00 p.m. in Chase 101 

Office: Founders 28

Office Hours: Mondays & Wednesdays, 11 a.m. - noon and by appointment

Contact information: 

barbara.hall@comcast.net OR bhall@haverford.edu OR bhall@brynmawr.edu

*  These e-mail addresses funnel to a single account.  They all work and get to me equally quickly.

Course Overview:

This course is an elective that counts towards both the Bryn Mawr-Haverford minor in Educational Studies and towards state certification to teach at the secondary level.  Therefore, the course is designed specifically for students with some interest in pursuing education as a career, and priority for enrollment goes to students enrolled in the certification program and the minor. However, Multicultural Education is also open to students who are not yet certain about their career aspirations but have a general interest in educational issues in contemporary multicultural America.  While there are no prerequisites, previous formal or informal study of the theory and practice of education in the United States (especially the course ED 200: Critical Issues in Education) is helpful.  


This course proceeds from the premise that education has many purposes and effects in American society, among them an enduring influence on the ways we form, experience and enact our sociocultural (and other) identities.  As a part of this process, power relations between individuals and among groups and institutions become engaged in educational settings; opportunities for activist intervention in these engagements arise as well.  Thus, this course will include an investigation of the relationship of culture and identity to knowledge and power.  In addition, the approach we will take here assumes that we all bring to the classroom valuable prior knowledge, diverse life experiences, and past experiences in schools.  Through critically exploring the theory and practice of multicultural education, we will develop an awareness of how these experiences and our own identities are embedded in socio-cultural and historical contexts that influence our beliefs and actions as well as increase our knowledge of the ways various populations experience education.  We will also seek to develop our imaginations and sense of efficacy as global citizens, educators and learners.  Since, as described above, we will address Social Justice issues directly and consistently, this course has been approved to fulfill the social justice requirement for graduation from Haverford.

The course aims to question, complicate and deepen our understandings of the meanings and practice of multicultural education.  It also seeks to position all of us as educators able to create change.  As such, we will:

· Explore and problematize the history, meanings, purposes, critiques, and outcomes of major conceptual frameworks for multicultural education; 

· Critically examine the policies, structures, practice, and consequences of social injustice and inequity as these are part of the fabric of schooling; 

· Engage in researching and generating an alternative vision of education in a diverse world, with specific regard to issues of identity and social justice.

The Praxis component of the course enables us to gain real life experiences with multicultural education in a range of contexts that will deepen our understanding of issues and implications in the field.  All students in this course will complete a field experience that meets the interrelated purposes of deepening our understandings of multicultural education and addressing the expressed needs of an education-related organization. We will learn both from our individual field experiences and from sharing this dimension of the course with other members of the class.  Since we will also use our resources to address felt needs of educators in the field, your work at your field placements will also allow you to contribute to teaching and learning in a real setting in which your efforts matter.
In addition, the work in which we will engage together this semester requires both intense intellectual involvement and other critically important kinds of participation as well.  In particular, we will need to work together to create a safe, respectful classroom community in which all of our backgrounds and identities, all degrees and kinds of experience with the topics we discuss (including both personal and academic experience), and all views are accepted and valued.  As we do so, we need to be patient with one another and considerate.  And yet, we also need to rigorously challenge ourselves and one another to engage deeply in learning about controversial issues, including those that can bring us into conflict with one another, and to move beyond simplistic or knee-jerk responses to complex situations.  We may find ourselves questioning things we thought we knew, or considering others’ experiences (or our own) more deeply than we may have in the past, and may find that we are being challenged to grow in ways we have not been before – as students, as educators, and as people. We may need to tolerate confusion and discomfort – our own and others’ – as we do so.  Therefore, we will discuss specific ways to co-create the kind of classroom environment that can support us in this work early in the semester, and will continue to do so as appropriate.

All students who consider taking this course need to know that it is very demanding in terms of reading, writing, time spent at schools, and class participation.  If you choose to take this course, please be aware that you will be expected to demonstrate:

· Absolutely reliable and consistent attendance at and participation in class meetings and at a field placement in an educational setting  

· Prompt, thorough, and thoughtful completion of all reading and writing assignments

· Appropriate communication with the instructor throughout the semester regarding your learning process, and other matters if the need arises

· Active, responsible participation in collaborative, interdependent work as a teacher as well as a learner


Students who think they may need accommodations in this course because of the impact of a learning difference or disability are encouraged to meet with the course instructor privately early in the semester.  Students who attend Bryn Mawr should also contact Stephanie Bell, Coordinator of Access Services, at 610-526-7351 in Canwyll House, as soon as possible, to verify eligibility for reasonable accommodations.  Haverford Students should contact Rick Webb, Coordinator, Office of Disabilities Services, at rwebb@haverford.edu or 610-896-1290.   Early contact will help to avoid unnecessary inconvenience and delays.
Course Materials:

Books available in the Haverford Bookstore, and on reserve at Magill library:

Pollock, Mica.  (2004).  Colormute: Race Talk Dilemmas in an American School.  Princeton: Princeton University Press.

Sleeter, Christine.  (2005).  Un-Standardizing Curriculum: Multicultural Teaching in the Standards-Based Classroom.  New York: Teacher’s College Press.

Our other readings are available on our Blackboard site under Course Documents.  Please bring each day’s readings to class with you so that you can use them in our discussions.  It may be useful to bring the previous week’s readings to class as well to facilitate both review and additional connections among aspects of the material in class.

Course Requirements:

1. Field Placements in Educational Settings


Each student in this class will be assigned (with your input, and with consideration for your schedule) to a field placement site that bears some relationship to a concept of “multicultural education”.  The Praxis coordinator for the course, Mike Fratangelo (HC ’07 and current graduate student at the Bryn Mawr Graduate School of Social Work and Social Research), will negotiate access to the site for you, plan transportation, and help you to navigate issues that arise.  (You can contact Mike at: michael.fratangelo@gmail.com.)  The instructor is also available to help you think through ways to learn from and work within this educational context.  You will visit your field site at least 10 times in the course of the semester.  

Draw on your experiences in your placement to contribute to class discussion each week and to explore the connections between the theory we discuss and what is happening in actual classrooms. You should incorporate direct quotations, vignettes, and references to your experiences into as many forums as possible (short papers, class discussions, etc.).  Please note that all course writings referring to your field placement must use pseudonyms.  


At the end of your time at the field placement in the spring, we will ask your cooperating teacher to write an evaluation of your participation. Your cooperating teacher’s evaluation will contribute to your final grade for the course (under Attendance and Participation), and it will have an impact on your candidacy for student teaching, should you choose to pursue certification to teach through the BMC/HC Education Program.

Also at the end of the semester, we request that each student write a thank you note to the teacher(s) with whom you have been working. These teacher(s) allow you into their classrooms for no other reason than to support your education; they receive no remuneration for doing so. Since teachers generally do not get the recognition that they deserve for the challenging job they embrace, they tend to appreciate any thanks and feedback they can get. In your thank you note, be sure to identify at least one (if not more) thing that you really appreciated and learned from being in that particular classroom.

It is ESSENTIAL that you complete all 10 of your field placement visits.  Many teachers, administrators, and students expect you to be present, and if you miss days or show up late, the relationships the Praxis Program has with these teachers and schools are jeopardized. 

1. Informal Field-Based Writing 
Keeping a regular field journal will help you keep track of issues, events, and questions to pursue in course papers and the portfolio.  (Please note that all course writings referring to your field placement must use pseudonyms.)  You should observe the neighborhood, the school building, the school culture, the structures (political, social, institutional, etc.) of the school, the classroom culture, the teachers, the students, the curriculum and pedagogy in use, and any other details you can access.  After each visit, jot down field notes using (but not limited to) these guidelines: 

1. Describe what you’re seeing and hearing as fully as possible.  Be aware of interactions (between teacher and student(s) and between students) and the explicit agenda of the classroom (what the class is doing and learning).  As you spend more time at the site, you’ll probably become increasingly aware of implicit and perhaps also competing agendas; keep track of these as well.

2. Using your evolving notion of multicultural education as a lens:  What can you learn about multicultural education from what’s going on at this site?  What are your ongoing hypotheses and questions? 

3. Describe an interaction (teacher-student or student-student) you observed today. Think about what conditions helped support this interaction. 

Please keep this field journal on standard 8.5” x 11” loose paper, clipped together, or in a spiral notebook of the standard 8.5” x 11” size. Most journals are handwritten, and are comprised of informal notes.  The journal does not need to be proofread or typed, and can be messy.  It is mostly a private document intended to help you keep track of your learning, although I will read it at the end of the semester.  Each entry should be 1-2 full pages long and should demonstrate thoughtful engagement with what you are learning at your field placement.   

3. Formal Field-Based Writing

Field paper #1 (4-5 pages in length):  

Describe and analyze your early impressions of your field site in relation to ways of thinking about “multicultural education”.  As you do so, you may want to engage some of the following questions: Who are the students/teachers/others in the setting?  What is the curriculum?  How would you describe the pedagogy?  What other considerations are relevant to your site?  Use online resources related to your field placement site (if available) as well as observations to gather material, and incorporate items from our syllabus and elsewhere if applicable.

Field paper #2 (4-5 pages in length):  

Describe and analyze a single interaction or event at your site that illuminates one or more issues related to multicultural education.  Incorporate resources from our syllabus and elsewhere if applicable.

Field paper #3 (8-10 pages in length): 

Use your fieldwork as a resource for extending and deepening your understanding of issues in multicultural education.  Select one of the following options:

· CURRICULUM: First, define multicultural education in the context of your field site.  Then create a curriculum unit (a teaching plan for a 2 – 3 week study of something) that you believe would provide a meaningful multicultural learning experience for the students at this site.  Include a rationale in which you explain your curriculum—your choice of materials, teaching/learning strategies and assessments—in terms of your current understanding of multicultural education.  Be as clear as you can about how and why this curriculum plan provides a multicultural learning experience, why you have designed it in the way you did, and why it would be appropriate for these particular students in this context.  Draw on textual references as needed.

· RECOMMENDATIONS: First, define multicultural education as you see it operating in the context of your field site.  Then propose a set of recommendations for revising structures, curriculum, and/or pedagogy at your site (and possibly other aspects of the setting as well) in the interests of making the iteration of multicultural education currently offered at the site more effective.  Provide a rationale in which you explain and argue for your recommendations in specific terms, drawing on your field notes and other textual references as needed.  

· THEORY-PRACTICE RELATIONSHIP: Describe and analyze the data you’ve gathered over the course of the semester at your field site to elucidate an issue present in this setting related to multicultural education.  What is the issue you have chosen and why?  How does understanding this issue in theoretical terms (from our course readings, discussions, etc.) contribute to a clearer understanding of how the issue operates in the field setting?  And how does understanding this issue in practice at the field site illuminate, and perhaps bolster an argument for revising current theoretical perspectives on the issue?  

Final Field Portfolio:

Please turn in the following items in a folder as part of your Final Field Portfolio, due at the end of the semester as your final assignment for the class: 

· Your field notebook with notes from all 10 visits to your field placement

· Any letters, drawings, worksheets, or other items from your field placement that demonstrate your engagement with and learning from the setting (OPTIONAL)

· Field papers #1 and #2 (the copies you turned in for a grade, with my comments)

· Field Paper #3 (turned in for the first time)

4. Other Writing Assignments

Autobiography (5 -7 pages in length)

Describe and reflect upon your racial, cultural, and/or ethnic identity/ies.  How has this identity (or have these identities) influenced your experiences both in and outside of school?  What kinds of knowledge do your identity/ies and lived experiences offer you as a student and as an educator?  What kinds of issues and questions might be particularly salient for you to examine with regard to multicultural education?  

Re-envisioning multicultural education (4-5 pages in length)

Given our investigation of the multiple and sometimes contradictory meanings, purposes, and methods associated with multicultural education, where do you think the field should go from here and why?  Argue for your recommendations based upon what you have learned this semester, citing learning from your field placement, our course readings, any research you have completed, and other sources as appropriate.  In creating a vision for the future of multicultural education (which may include a renaming), you may focus on theory, policy, practice, research, or some combination of these.  

6. Attendance and Participation

This counts for 15% of your final grade and encompasses both our weekly class and your field placement.  Missing a lot of classes or placement visits or, conversely, preparing and participating in an exemplary way may have an additional impact on your course grade.  Please also note that the quality and not merely the quantity of your participation is important! 

Grading Summary:
	Attendance and Participation 
	15%

	Field Paper #1
	10%

	Field Paper #2
	10%

	Final Field Portfolio (includes Field Paper #3)
	25%

	Autobiography Paper
	15%

	Re-envisioning Multicultural Education Paper
	15%

	                                              Total:                                                 
	100%


REQUIRED FORMAT for all written assignments: 

All writing for the course must be typed or word-processed in a reasonably sized font (Times 12 point, for example), double-spaced, and include 1-inch margins.  All written assignments, including informal writing and drafts, should be very carefully proofread before they are submitted to the instructor.  Pages should be numbered.  All essays should have your name, a title, the name of the course, and the date at the top of the first page.  Be sure to cite readings completely and appropriately using APA or MLA style guidelines. (For specific instruction in citation style, please consult http://www.brynmawr.edu/Library/citation.shtml.http://www.brynmawr.edu/Library/Docs/citation.html.)  All course writings referring to your field placement must use pseudonyms.  

In addition, students are expected to turn in all work on time. All work submitted late will be marked down one grade (for example, a 3.7 becomes a 3.3) for each day it is late.  Work turned in more than a week late will not be accepted.  If you need an extension, you must ask for it BEFORE the due date.  If you wish to revise a paper, you may, but you MUST consult with the instructor of the course about the process beforehand.  (Revisions that are turned in without prior consultation with the instructor will not be accepted.)  Revised papers are due by the last class of the semester.
Course Schedule:  All assignments are due on the day they are listed.
PART 1: Conceptual Frameworks for Multicultural Education

Week 1: 
Wednesday, 1/22.  Orienting to the course and to the class community.
Week 2: 

Monday, 1/28.  What is Multicultural Education? 
Reading due:

1. Banks, J. A.  (2005).  Series Forward.  In Sleeter, C.  Un-Standardizing Curriculum: Multicultural Teaching in the Standards-Based Classroom.  Pp. vii - New York: Teacher’s College Press.
2. Banks, J. A.  (1993).  Multicultural Education: Development, Dimensions, and Challenges.  Phi Delta Kappan 75(1), 22-28.

3. Ladson-Billings, G.  (2004).  New Directions in Multicultural Education: Complexities, Boundaries, and Critical Race Theory.  In In Handbook of Research on Multicultural Education, Second Edition.  J.A. Banks, ed.  San Francisco: Jossey Bass.  
Wednesday, 1/30.  

Race, Culture and Identity in Education: Talking About Our Differences (1)

Reading due:

Introduction and chapters 1, 2 & 3 in: Pollock, Mica.  (2004).  Colormute: Race Talk Dilemmas in an American School.  Princeton: Princeton University Press.

Week 3: 
Monday, 2/4.  

Race, Culture and Identity in Education: Talking About Differences (2)

Reading due:

Chapters 4, 5 & 6, Moving Forward and Practically Speaking in: Pollock, Mica.  (2004).  Colormute: Race Talk Dilemmas in an American School.  Princeton: Princeton University Press.

Wednesday, 2/6.  In class: PRAXIS ORIENTATION (with Mike Fratangelo)

No reading due.
Week 4. 

Monday, 2/11: The History of African-Americans and Public Education

Reading due:

1. Lee, C. D. and Slaughter-Defoe, D. T. (2004).  Historical and Sociocultural Influences on African-American Education.  In Handbook of Research on Multicultural Education, Second Edition.  J.A. Banks, ed.  San Francisco: Jossey Bass.  
2. Tatum, B. D.  (2007).  Introduction: Can We Talk About Race? And The Resegregation of Our Schools and the Affirmation of Identity.  In Can We Talk About Race? And Other Conversations n an Era of School Resegregation.  Pp. ix – 38.  Boston: Beacon Press.
Wednesday, 2/13: School Success

Reading due:

1. Fordham, S. and Ogbu, J.  (1986).  Black Students' School Success: Coping with the “burden of ‘acting white”.  The Urban Review Volume 18, Number 3.  

Friday, 2/15: Autobiography Paper due at noon outside Founders 28

Week 5: 

Monday, 2/18. 

Frontline: A Class Divided
Wednesday, 2/20.  Personal and Institutional Racism and Resistance to Racism

Reading due:

1. Nieto, S.  (2000).  Multicultural Education in a Sociopolitical Context: Developing a Conceptual Framework and Structural and Organizational Issues in Schools.  In Affirming Diversity: The Sociopolitical Context of Multicultural Education.  New York: Longman.  Pp. 33-87.
2. Derman-Sparks, L. and Ramsey, P. G.  (2006).  A Short History of White Racism in the United States and A Short History of White Resistance to Racism in the United States. In What if All the Kids are White?  Anti-Bias Multicultural Education with Young Children and Families.  Pp. 29 – 38 and 91-100.  New York: Teacher’s College Press.
Be prepared also to discuss A Class Divided

Week 6: 

Monday, 2/25.  Immigrant Groups and American Public Education
Reading due:
1. Olneck, M. R.  (2004).  Immigrants and Education in the United States.  In Handbook of Research on Multicultural Education, Second Edition.  J.A. Banks, ed.  San Francisco: Jossey Bass.  
2. Ogbu, J. And Simons, H. (1998). Voluntary and Involuntary Minorities: A Cultural-Ecological Theory of School Performance with Some Implications for Education. Anthropology & Education Quarterly, Vol. 29, No. 2. (Jun., 1998), pp. 155-188.
Also: be prepared to discuss Frontline: A Class Divided
Wednesday, 2/27: Linguistic Diversity
Reading due:

1. Nieto, S.  (2000).  Linguistic Diversity in Multicultural Classrooms.  In Affirming Diversity: The Sociopolitical Context of Multicultural Education.  New York: Longman.  Pp. 189 – 229.

2. Delpit, L.  (2006).  Language Diversity and Learning. In Other People’s Children: Cultural Conflict in the Classroom.  Second Edition.  Pp. 11 – 76.
Part 2: Enacting multicultural education:  Dilemmas and directions

Week 7: 
Monday, 3/3.  Curriculum (1)
Reading due: 

1. Banks. J. A. (1996).  The Canon Debate, Knowledge Construction, and Multicultural Education.

2. Chapter 1 in Sleeter, C.  (2005).  Un-Standardizing Curriculum: Multicultural Teaching in the Standards-Based Classroom.  New York: Teacher’s College Press.

Wednesday, 3/5.  Curriculum (2)

Reading due: 

1. Chapters 2 and 3 in Sleeter, C.  (2005).  Un-Standardizing Curriculum: Multicultural Teaching in the Standards-Based Classroom.  New York: Teacher’s College Press.

2. Case Study: Making African-American History mandatory in the Philadelphia Public School District

Friday, 3/7: Field Paper #1 due at noon outside Founders 28
SPRING BREAK – no class on 3/10 and 3/12.
Please don’t forget to inform your placement teacher if you won’t be attending this week. 

Week 8: 

Monday, 3/17.  Curriculum (3)

Reading due: 

1. Chapters 4, 5 and 6 in Sleeter, C.  (2005).  Un-Standardizing Curriculum: Multicultural Teaching in the Standards-Based Classroom.  New York: Teacher’s College Press.

2. Case Study: Hindu-American Textbook case in California

Wednesday, 3/19.  Curriculum (4)
Reading due:

Chapters 7, 8 and 9 in Sleeter, C.  (2005).  Un-Standardizing Curriculum: Multicultural Teaching in the Standards-Based Classroom.  New York: Teacher’s College Press.

Week 9: 

Monday, 3/24.  Curriculum (5)

Reading due:

Excerpts from Beyond Heroes and Holidays (1998)

Wednesday, 3/26.  Pedagogy (1)
Reading due: 
1. Banks, J. A. and Banks. C. M. (2007).  Equity Pedagogy and Multicultural Education.  In Educating Citizens in a Multicultural Society, Second Edition.  Pp. 92-102.  New York: Teacher’s College Press.  

2. Gay, G.  (2000).  Ch. 2: Power Pedagogy Through Cultural Responsiveness.  In Culturally Responsive Teaching: Theory, Research and Practice.  Pp. 21-44.  New York: Teacher’s College Press.  

Week 10:  

Monday, 3/31.  Pedagogy (2)

Reading due:
1. Gutstein, Eric (Rico).  (2007).  "And That's Just How It Starts": Teaching Mathematics and Developing Student Agency. Teachers College Record.  Vol. 109 Issue 2, Pp420-448.

2. Banks, J. A. and Banks. C. M. (2007).  Citizenship Education and Diversity.  In Educating Citizens in a Multicultural Society, Second Edition.  Pp. 92-102.  New York: Teacher’s College Press.  

Wednesday, 4/2.  Pedagogy (3)
Reading due:
1. Sleeter, C.  (2004).  Critical Pedagogy, Critical Race Theory, and Anti-Racist Education: Implications for Antiracist Education. .  In Handbook of Research on Multicultural Education, Second Edition.  J.A. Banks, ed.  San Francisco: Jossey Bass.  

PP. 240 – 258.

Week 11: 

Monday, 4/7.  Pedagogy (4)

Reading due: 

Delpit, L.  (2006).  Skills and Other Dilemmas of a Progressive Black Educator and The Silences Dialogue.  In Other People’s Children: Cultural Conflict in the Classroom.  Second Edition.  Pp. 11 – 76.

Wednesday, 4/9.  

Reading due:

TBA
Friday, 4/4: Field Paper #2 due at noon outside Founders 28
Part 3: 

Implications for Policy and Practice:  Re-envisioning Multicultural Education

Week 12: 

Monday, 4/14.  

Reading due: 

TBA.
Wednesday, 4/16.  

Reading due:

TBA

***  The Re-envisioning Multicultural Education Paper is due in class on the day your group leads the Praxis Panel Discussion.

Week 13: 


Monday, 4/21. Praxis Panel Discussion #1

Reading due: 

TBA

Wednesday, 4/23. Praxis Panel Discussion #2
Reading due: 

TBA

Week 14: 


Monday, 4/28. Praxis Panel Discussion #3

Reading due: 


TBA

Wednesday, 4/30.  What Have We Learned and How?
Reading due: 

TBA.

	The Final Field Portfolio is due outside the instructor’s office

on Wednesday, May 14 at noon


PAGE  
1

