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Multicultural Education 
Education 260 

Bryn Mawr College and Haverford College 
Spring 2007 

 
Michèle Muñoz-Miller 
Office Hours: Founders 28 (HC), by appointment only 
Home Phone Number: (484)321-1198  
Email: mmunozmill@brynmawr.edu 
 
An elective offered through the Education Program, this course is designed for students 
interested in education as a cultural event that engages power relations and as an opportunity for 
activist intervention.  Through critically exploring the theory and practice of multicultural 
education, we will investigate the relationship of culture to knowledge and power.  The course is 
premised on my belief that we all bring to the classroom our prior knowledge, diverse life 
experiences, and experiences as learners and teachers.  The goal of this seminar is to create a 
space in which, through discussions, reading and writing, we are able to develop our awareness 
of how weÕre embedded in socio-cultural and historical contexts that influence our beliefs and 
actions, to increase our knowledge of the way diverse populations experience education, and to 
develop our imaginations and sense of efficacy as global citizens.  
 
The course aims to question and deepen rather than to fix and reify our understandings of the 
meanings and practice of multicultural education, and also to position all of us as educators able 
to effect change.  As such, we will: 
 

• problematize the history, meanings, purposes, and outcomes of multicultural education;  
• gain a deeper understanding of the developmental and socialization processes for diverse 

ethnic and racial groups; 
• critically examine the policies, structures, practice, and consequences of social injustice 

and inequity as these are part of the fabric of schooling;  
• engage in researching and generating an alternative vision of education for, with, and 

about a diverse world and with specific regard to issues of identity and social justice. 
 
For the first part of the course, we will examine foundational concepts and issues in the field of 
multicultural education, reading articles by such major educators in the field as Nieto, Banks, 
Gay, Sleeter, and Ladson-Billings.  During the second section of the course, we will explore the 
developmental and socialization issues surrounding minority group status in America.  The third 
section will focus on practice, focusing on K-12 settings.  We will investigate educational issues 
relevant to diverse populations, including race and racism, immigrant experiences, and linguistic 
diversity in the USA.  Finally, we will consider how we might re-envision policy and practice in 
order to enhance the field of multicultural education and broaden its impact on the world inside 
and outside the classroom. 
 
A central component of this class will be its partnership with the Anti-Defamation League of 
Philadelphia and their “No Place For Hate” program.  The semester will begin with a six-hour 
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diversity/anti-bias training program run by the ADL.  Students will then be placed in one of 
several local middle and high schools that are currently engaged in ADLÕs ÒNo Place For HateÓ 
program.  While individual responsibilities will vary across placements, studentsÕ primary goal 
will be to assist the school and students in the implementation of one of their NPFH projects.   
This field experience will meet the interrelated purposes of deepening our understandings of 
multicultural education and address the expressed needs of an education-related organization.  
The Praxis component of the course enables us to gain real life experiences with multicultural 
education in a range of contexts that will deepen our understanding of issues and implications in 
the field.   
 
We will learn both from our individual field experiences and from sharing this dimension of the 
course with colleagues in the class.  We will also use our resources to address felt needs of 
educators in the field.   
 
We are fortunate to be working with the Bryn Mawr Praxis Office and the Anti-Defamation 
League: 
Nell Anderson, Praxis Field Placement Coordinator, nanderso@brynmawr.edu 
Angie McCole, Anti-Defamation League, (e-mail to follow) 
 
This course is limited to 25 students.  Priority goes to students who are completing the teacher 
certification program or the minor in educational studies. 
 
This course fulfills the social justice requirement. We will address Social Justice issues directly 
and consistently.  In terms of background, we will examine the ways in which a social justice 
vision has and has not shaped various versions of Òmulticultural education.Ó Further, we will 
problematize social justice in education, raising critical questions about whose agendas are 
served and whose are absent from various iterations of this work. Finally, we will seek to apply 
our own social justice lens to the field. 
 
Students who think they may need accommodations in this course because of the impact of a 
disability are encouraged to meet with me privately early in the semester.  Students should also 
contact Rick Webb, Coordinator, Office of Disabilities Services (rwebb@haverford.edu, 610-
896-1290) to verify their eligibility for reasonable accommodations as soon as possible.  Early 
contact will help to avoid unnecessary inconvenience and delays. 
 
Course Policies 
* I expect everyone to attend class consistently and punctually.  If the need arises for you to miss 
a class, be late or leave early, please call or email me ahead of time if possible. 
 
* If there is a reason why you cannot complete a paper by the due date, speak to me about an 
extension BEFORE the date that the paper is due.  
 
* Course papers may be revised and re-submitted for a new grade based on the revision.  You are 
welcome to consult with me on the revision process.  
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* In all written assignments, please take care to edit and proofread your work so that needless 
errors do not distract readers from the strength of your thinking. 
 
Assigned Texts (available in the Haverford Bookstore and on reserve at Magill) 
Lisa Delpit, Other PeopleÕs Children 
Christine Sleeter, Un-Standardizing Curriculum 
Bulkpack of selected readings will be available for purchase in Bettws-y-Coed, front office 
(BMC). 
  
Assignments 
IMPORTANT NOTES:  
*We will discuss all assignments more specifically in class. 
*ALL course writings referring to your field placements must use pseudonyms. 
 
Field-Based Writing 
(1) Field log:  After each field visit and using pseudonyms, jot down field notes.  The content of 
your notes will differ according to your field sites.  Use these guidelines if helpful:  
* Describe what youÕre seeing and hearing as fully as possible.  Be aware of interactions 
(between teacher and student(s) and between students) and the explicit agenda of the classroom 
(what the class is doing and learning).  As you spend more time at the site, youÕll probably 
become increasingly aware of implicit agendas; keep track of these as well. 
* Using your evolving notion of multicultural education as a lens:  What can you learn about 
multicultural education from whatÕs going on at this site?  What are your ongoing hypotheses 
and questions? 
* Using your knowledge of the goals of NPFH and the ADL, consider whether what you are 
observing/doing is in line with those objectives.   
(2) Field paper #1:  Describe your field site in relation to Òmulticultural education.Ó  Who are 
the students/teachers/others in the setting?  What is the curriculum?  The pedagogy?  What other 
considerations are relevant to your site?  Use websites as well as observations to gather material. 
(3) Field paper #2:  Describe and analyze an interaction or event to examine how well your site 
is implementing the No Place For Hate objectives.   
(4) Final field paper: Use your fieldwork as a resource for extending and deepening your 
understanding of issues in multicultural education.  Select one of the following options. 

• Write a proposal for a NPFH-related project to be implemented in your field site.  
Drawing upon the experiences youÕve had in your school, consider how their particular 
constellation of strengths and weakness lend themselves to the project you are proposing.   

• Define multicultural education in the context of your field site.  Then create a curriculum 
unit (a teaching plan for a 2 Ð 3 week study of something) that you believe would provide 
a meaningful multicultural learning experience for the students at this site.  Include a 
rationale in which you explain your curriculumÑ your choice of materials, 
teaching/learning strategies and assessmentsÑ in terms of your current understanding of 
multicultural education.  Draw on textual references as needed. 

• ÒReadÓ your field site as a text, using your current notion of multicultural education as 
your lens.  You may offer one or several readings.  Then propose a set of 
recommendations for revising structures, curriculum, and/or pedagogy at your site in the 
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interests of a more effective iteration of multicultural education.  Put forth a rationale in 
which you explain your revisions, drawing on textual references as needed.   

        (8 Ð 10 pp.) 
(5) Field Portfolio:  This will include 3 samples from your field log and field papers #2, 3, and 
4.  Due at the end of the semester. 
 
Draw on your field experiences to contribute to class discussions and your evolving 
understandings of theory-practice relationships. You should incorporate direct quotations, 
vignettes, and references to your experiences into as many forums as possible.  
 
Cultural autobiography/ Expanded definition 
Describe and reflect on your cultural identity in relation to one or several narratives from your 
life.  What kinds of knowledge do your identity and lived experiences offer you as a student?  as 
an educator?  What kinds of issues and questions might be particularly salient for you to examine 
with regard to multicultural education?   
In the context of your slice of cultural autobiography, develop an expanded definition of 
multicultural education.  Draw on our texts and your experiences to explicate the meanings of the 
term as others have used it and to develop your own (working) definition.  Include your 
continued issues and questions.  (5 - 7 pp.) 
Re-envisioning multicultural education 
Given our investigation of the multiple and sometimes contradictory meanings, purposes, and 
methods associated with multicultural education, where do you think the field should go from 
here?  In terms of creating a vision for the future of multicultural education (which may include a 
renaming), you may focus on theory, policy, practice, research, or some combination of these.   
(3 - 5 pp.) 
 
Attendance and Participation.  
This course will involve students as critical readers and writers of texts, active participants in 
class discussions, and participants in other education-related settings.  Your presence and active 
engagement are essential. Missing a lot of classes or placement visits or conversely preparing 
and participating in an exemplary way may have an additional impact on your course grade.   
 
Class Meetings and Assignments (subject to revision)   
 
I . Conceptual frameworks 
 
Week One: January 23, 25 
Tuesday  
Course Overview/Introduction 
 
Thursday   
Reading due: 

Nussbaum, M. “The Narrative Imagination” (Handout) 
 
Week Two: Jan. 30, Feb. 1:  
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Tuesday:  
Reading due: 

Hermes, ÒWhite teachers, native studentsÓ (BP) 
Howard, ÒWe canÕt teach what we donÕt knowÓ (BP) 
 

Thursday:  
Reading due: 
 Rubal-Lopez & Anselmo, ÒBeing educated in the absence of multiculturalismÓ (BP) 
 Spencer, ÒSocial & cultural influences on school adjustmentÉÓ (BP) 
 Phelan, Davidson & Yu, ÒIntroduction: StudentsÕ multiple worldsÓ (BP) 
  
Week Three:  February 6, 8: 
Tuesday 
Reading due: 

Banks, ÒMulticultural Education and Curriculum TransformationÓ (BP) 
Gay, ÒA Synthesis of Scholarship in Multicultural EducationÓ  (BP) 

 
Thursday 
Reading due: 
 Ladson-Billings, ÒJust what is Critical Race Theory, and whatÕs it doing in a nice field  

like Education?Ó (BP) 
 Boler & Zembylas, ÒPedagogies of differenceÓ (BP) 
 Famularo, ÒThe intellectual bankruptcy of multiculturalismÓ (BP) 
 
Writing due: Cultural autobiography/Expanded definition 
 
Week Four: February 13, 15:  
Tuesday 
Reading due: 

ADL, No Place For Hate (BP) 
Sleeter, Un-standardized Curriculum, Chap. 1 & 2 

 
Thursday  
Reading due: 

hooks, ÒEmbracing changeÓ (BP)  
Sleeter, Chap. 3 & 4 

 
 
 
 
II.  Minority culture and difference 
 
Week Five: February 20, 22:  
Tuesday 
Reading due: 
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Joe, ÒRevaluing Native-American concepts of development and educationÓ (BP) 
Tharp, ÒIntergroup differences among Native Americans in socialization and child  

cognition: an ethnogenetic analysisÓ (BP) 
  
Thursday 
Reading due: 

Deyhle, ÒJourney toward social justiceÓ (BP) 
 

  
Week  Six:  February 27, March 1 
Tuesday: 
Reading due: 

Koshy,  ÒCategory crisis: South Asian Americans and questions of race and ethnicityÓ  
(BP) 

Ranganath & Ranganath, ÒAsian Indian childrenÓ (BP) 
   
Thursday: 
Reading due:  

Pang, ÒAsian American children: A diverse populationÓ (BP) 
Takanashi, ÒContinuities and discontinuities in the cognitive socialization of Asian- 

originated children: The case of Japanese AmericansÓ (BP) 
 
Writing due:  Field paper #1 
 
Week  Seven:  March 6, 8 
Tuesday: 
Reading due: 
 Tatum, (BP) 
 Boykin & Allen (BP) 
 
Thursday: 
Reading due: 
 Delpit, Other PeopleÕs Children, Part 1 
 
Spring Break 
 
Week Eight: March 20, 22 
Tuesday:  
Reading due: 
 Morrison & Bordere, “Supporting biracial children’s identity development” (BP)  
 Zentella, ÒPremises, promises, and pitfalls of language socialization research in Latino  

families and communitiesÓ (BP) 
 Gonzalez, “Children in the eye of the storm: Language socialization and language  

ideologies…” (BP)  
Thursday: 
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Reading due:  
 Nieto, ÒWe speak in many tongues: Language diversity and multicultural educationÓ (BP) 
 Crawford, ÒLanguage politics in the United StatesÓ (BP) 
 Cummins, ÒBeyond adversarial discourse: Searching for common ground in the  

education of bilingual studentsÓ (BP) 
  
I I I . Enacting multicultural education: Dilemmas and directions 
 
Week Nine: March 27, 29 
Tuesday: 
Reading due: 
 Jackson, ÒLife in classroomsÓ (BP)  

Sleeter, chaps. 6, 7, & 8  
  
Thursday: 
Reading due: 

Banks, Chap. 2 & 7 
 
Week Ten: Apr il 3, 5 
Tuesday 
Reading due: 

Banks, Chap. 9 
Elbaz-Luwisch, ÒHow is education possible when thereÕs a body in the middle of the  

room? (BP) 
 
Thursday 
Reading due: 

Banks, Chap. 4 
Christensen, ÒWhere IÕm from: Inviting student lives into the classroomÓ (BP) 

 
Writing due:  Field paper #2 
 
Week Eleven: Apr il 10, 12 
Tuesday 
Reading due: 
 Delpit, Part 2 
 
Thursday  
Reading due: 
 Brown, Cummins, Figueroa & Sayers, ÒGlobal learning networksÉÓ (BP) 
 Wolpert, ÒRedefining the norm: Early childhood anti-bias strategiesÓ (BP) 
 Wei, ÒStudentsÕ stories in action comicsÓ (BP) 
 Forbes, ÒThe cost of an electionÓ (BP) 
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IV.  Implications for Policy and Practice:  Re-envisioning multicultural education 
 
Week Twelve: Apr il 17, 19 
Tuesday: 
Reading due: 
 Sleeter, chap. 9 
 
Thursday:   
Reading due: 
 Delpit, Part 3 
 
Week Thir teen: Apr il 24, 26 
Tuesday:  
Reading due: 
 Banks, Chap. 10 & 11 & 15 
 
Thursday:  
Reading due: 
 Banks, Chap. 16 & 17 
 
Writing due:  Re-envisioning multicultural ed 
  
Week Fourteen:  May 1, 3 
Tuesday: 
Praxis panel on field/research learnings 
 
Thursday:   
Praxis panel on field/research learnings 
 
FINAL FIELD PAPER AND FIELD PORTFOLIO DUE AT END OF EXAM PERIOD. 
 
 
 
 
 
 
 
 


